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They were passing a book from hand 
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smile and oath; I relish neither, but deserve them both." 
Johnson:—"Sir, a work keen without 
acerbity and solid without corpu- lence." 
Goldsmith:—"Egad!" 
Here others chimed in, and we lost 
count. And the book? It was 
ENGLISH LITERATURE, by John L. Haney. 
Prom Beowulf to Barrie. 167 illustrations $1.60 
"Let high school students use this book 
and watch their enthusiasm grow." — 
The Virginia Teacher 
HARCOURT, BRACE AND COMPANY 
1 WEST 47TH STREET .... NEW YORK 
Smart 
Shoes 
Skillfully molded 
over graceful lasts 
from the most ap- 
proved leathers, 
expressing in 
every detail the 
season's latest 
styles. An exam- 
ination of our new models will de- 
light you. Why not come in today? 
William B. Dutrow Company 
Opposite New Virginia Theatre 
THE CLASSROOM TEACHER AT WORK IN AMERICAN SCHOOLS 
By GEORGE DRAYTON STRAYER, Professor of Educational Administration, Teachers 
College, CoJumlna University, and, N. E. ENGLiEHARDT, Associate Professor of 
Educational Administration, Teachers College, Columbia University 
' I ^ HIS book gives the teacher a more intelligent view of her place in the educational 
scheme. It makes clear to her the reasons for many things In the system never he- 
fore explained; it offers valuable teaching helps and shows many ways in Which both the 
system and the teacher will profit from a closer co-operation. 
Better team work, a wider horizon for the teacher, a Quickening and strengthening 
of the whole school system, whether in a small town or a large city, will result from 
the study of this book. 
PSYCHOLOGY FOR TEACHERS 
By DANIEL W. LA RUE, Head of Department of Psychology and Education, State 
Normal School, East Stroudshurg, Pa. 
Q HOWS teachers how to make direct and practical application of Psychological 
^ truths to the problems with which they have to deal In their everyday work. 
Written in a vigorous, human-appeal style, this unique presentation of psychology 
is a book no teacher can afford to miss. It Invites repeated readings, for it is enter- 
taining, informative, illuminating, and filled with genial oommion sense. 
AMERICAN BOOK COMPANY 
New York Cincinnati Chicago Boston 
THE VIRGINIA TEACHER 
VOLUME II SEPTEMBER-OCTOBER, 1921 NUMBERS 9-10 
I 
PERCENTILE NORMS FOR SOME 
EDUCATIONAL TESTS FOR 
SOUTHERN CHILDREN 
data with Which to make a comparison. In 
these tables (he 50-percentile is the median. 
It should be held in mind that the percen- 
tile scares presented in this article are only 
tentative grade standards for southern child- 
Howevcr, sufficient scores have been ren. 
Standardized tests are so firmly fixed in 
our educational scheme that no one need make 
apology for offering data to be used by those 
Who are Working with these tests. The pur- 
pose of the present article is to present data 
in such a form that they can be used by 
teachers and other school workers for com- 
parative purposes. During the past two 
years (he writer has been collecting the scores 
made by southern 'children When given certain 
educational tests. The results are presented 
here in the form of percentile norms. These 
percentile norms are based on the results of 
testing in all the southern states. Slightly 
more scores Were secured from Alabama and 
Tennessee than from either of the other 
states. Approximately the same number of 
scores were used from each of the other south- 
ern states (including West Virginia, Ken- 
tucky, Oklahoma, and Missouri). 
The testing and scoring from whidh these 
results were secured Were practically all done 
by students or former students of the writer. 
These students had all received training In 
giving and scoring tests. All had had at least 
some practical experience with tests. Only 
scores have been used Which were based on 
mid-year testing. 
The scores are arranged in the form of 
percentile tables because the writer feels that 
the median (or norm) is not enough for the 
teacher to know. We have done a great deal 
of testing in the past which has had little or 
no value, either because the individuals doing 
the testing did not know how to handle their 
results or because they did not have enough 
used in developing the grade standards to 
make them accurate enough for all practical 
purposes. The writer is attempting to collect 
a large number of scores from all sections of 
the South with the hope of later publishing 
definite norms. He will be grateful for any 
aid in this undertaking. 
The percentile tables were made in the 
way illustrated in Table I below. First, all 
the scores made by the pupils in a grade were 
tabulated so as to show the number of pupils 
making each score, as 37 pupils made a score 
of 20; 37 a score of 19 and so on. Next, the 
total numiber of pupils for the grade was 
found. The high and low scores were then 
determined by inspection and a column ar- 
ranged as in Table II. "High'' means the 
highest score made by any pupil and not ne- 
cessarily the highest possible score, although it 
does mean that in most cases. In the same 
way "Low" may not mean the lowest possi- 
ble score, but the lowest score made. Zero 
was the lowest score made and 20 the highest. 
Since there are 1553 pupils we find the xo- 
percentile by taking 10 per cent (155) ni 
the pupils and counting up the column headed 
"Pupils" until We find the 155th pupil. The 
score made by this pupil is the lo-percentile. 
In most cases it is necessary to interpolate be- 
tween scores to find (the true percentile. In 
this case 115 pupils made a score of 6 or less. 
However, we need 155 pupils, so we take 40 
of the 46 pupils making a score of 7i or 40/46 
of one (the distance from score 7 to score 
8), and add (his to 7. Thus the 10-percentile 
is 7.9. In the same way the other percentiles 
were found. 
TABLE I 
Showing Distribution of Scores in the 
Ayres Spelling Scale, Column "U" for 
m 
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Seventh Grade Pupils, 
used). 
(20 words were 
Score 
20 
19 
18 
17 
16 
15 
14 
13 
12 
11 
10 
9 
8 
7 
6 
5 
4 
3 
2 
1 
0 
Pupils 
37 
37 
89 
98 
159 
123 
180 
165 
148 
111 
96 
100 
49 
46 
34 
23 
17 
17 
7 
5 
12 
TABLE 11 
Percentile 
High 
90 
80 
70 
60 
50 
40 
30 
20 
10 
Low 
Scores for 
Grade VII 
20 
18.1 
16.6 
15.6 
14.6 
13.7 
12.7 
11.5 
10. 
7.9 
0 
Using the eighth grade column of Table 
III as an example, percentile norms should 
be read in the following manner; The high- 
est score made by any eighth grade pupil Was 
34, the lowest 7. Ten per cent of eighth 
grade pupils, as a rule, make a score of less 
then 21 (20.6). Twenty per cent make a 
score of less than 24 (23.4). And so on for 
the rest of the column when read from the 
bottom to the top. If we read from the top, 
we find that 90 per cent of eighth grade 
pupils make a score of 32 or less. This means 
of course that 10 per cent make a score of 
32 or more and the table can be read in th s 
manner from the top. Likewise 20 per cent 
make a score of 31 (30.6) or more. In other 
Words, by the use of a percentile table we are 
able to determine what the best 10 per cent 
(or any multiple of 10 up to 100) of any 
grade should do. 
TABLE III PERCENTILE SCORES FOR WOODY- 
MCCALL MIXED FUNDAMENTALS IN 
ARITHMETIC 
Grade 
IV V VI VH VIII 
High 27 31 34 34 34 90 20 25.5 29.3 30.1 31 8 80 17.6 23.4 27.7 29.3 30.6 70 15.7 21.7 26.5 28.9 30 60 13.9 19.4 25 28.1 29.3 50 11.9 18 22,7 26.7 28.4 40 10 15.1 20.4 24.9 26.9 30 8.4 12.9 18.3 23.4 25.1 20 6.6 10.8 16.2 21.3 23.4 10 4.2 8.5 14.4 18.4 20.5 Low 0 0 5 8 7 
No. of pupils 2377 2208 1982 1550 1284 
TABLE IV PERCENTILE SCOR,ES FOR BUCK- 
INGHAM S EXTENSION OF THE AYRES 
SPELLING SCALE 
Showing Percentile Norms for Bucking- 
ham's Extension of the Ayres Spelling Scale, 
Column "U" 
(Column "W" for the 8th grade, "U" for 
the 7th, "S" for the 6th, "Q" for the 5th, 
and "O" for the 4th). 
Percentile Grade IV V VI VII VIII 
High 20 20 20 2) 20 90 17.6 17.9 16.7 18.1 17.6 80 16.3 15.6 15.6 16.6 16.3 70 15.3 14.6 14.4 15.6 15.9 60 14.4 13.6 13.5 14.6 15.3 50 13.6 12.7 12.8 13.7 14.4 40 12.6 11.7 11.9 12.7 13.1 30 11.5 10.6 10.8 11.5 11 9 20 10 8.9 9.5 10. 10.3 10 8.22 6.0 8.1 7.9 7.9 Low 0 0 0 0 0 
No. of pupils 1959 2070 1561 1553 12 j3 
TABLE V—PERCENTILE SCORES FOR TRABUE S 
NASSAU COUNTY SUPPLEMENT TO THE 
HILLEGAS SCALE FOR MEASURING 
THE QUALITY OF ENGLISH 
COMPOSITION 
Percentile Grade IV V VI VII VIII 
High 6.6 6.9 8.5 8.5 8.5 90 4,2 5.5 5.8 6.2 6.2 80 3.6 4.4 5 5.3 5.4 70 3.2 3.4 4.3 4.7 4.9 60 2.9 2.9 3.8 4.3 4.4 50 2.6 2.5 3.4 3.9 4.1 40 2.3 2.1 3 3.5 3.7 30 1.9 1,6 2.5 3 3.3 20 1 .66 1.9 2.4 2.8 10 .15 .86 1.7 2.2 Low 0 0 0 0 0 
No. of pupils 1806 1605 1425 1429 1137 
, 1 I.,OK ^ vw I ■ww.— 
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TABLE VI PERCENTILE SCORES FOR MON 
ROE'S STANDARDIZED SILENT READING 
TEST 
RATE 
Grade 
Percentile   IV V VI VII VIII 
Hig-h 140 140 149 149 150 90 107.1 122.2 134.7 141.5 142.6 80 93.5 110.5 118.5 128.8 130 70 84.3 102.7 108.1 118.3 119.9 60 76 93.7 99.4 110.7 113.3 50 66.3 85.5 90.3 101.2 107.2 40 56.6 80.1 82.9 93.8 100.9 30 49.1 70.8 72.7 85.8 92.5 20 42 56.6 61.8 73.5 84.6 10 31.4 43 49 60.6 70.1 Low 0 0 0 10 10 
No. of pupils 2116 1664 1519 1365 1163 
COMPREHENSION 
High 90 80 70 60 50 40 30 20 10 How 
35 17.5 15.7 13.5 10.9 9.2 7.1 5.5 4.3 3.2 0 
41 22.5 19.3 16.8 15.4 13.5 12.9 12.1 9.3 4.9 0 
47 35 25.9 24.1 19.7 18.2 15.9 13.6 10.7 7.1 0 
47 33.3 27.9 24.9 22.2 19.4 16.9 15.7 13.1 9.6 0 
47 38.8 35.2 
32.6 30.2 27.9 25.5 22.7 18.9 15.2 0 
No. of pupils 2084 1655 1458 1232 1163 
TABLE VII   PERCENTILE SCORES FOR MON- 
ROE'S REASONING TEST IN ARITHMETIC 
FORM I 
CORRECT PRINCIPLE 
Grade 
Percentile   30 32 High 32 35 29 90 18.3 26.2 20.5 24.1 23.5 80 14.8 22.8 18.2 22.1 21.1 70 12.6 20.6 15.7 20.6 18.9 60 10.9 18.7 15.2 19.4 17.1 50 9.7 17.3 13.6 17.7 15.7 40 8.3 15.5 11.7 15.6 13.8 30 6.3 13.5 9.1 12.8 11 S 20 4.1 11.3 5.7 9.6 9.1 10 1.9 7.2 2.9 5.6 5.8 Low 0 0 0 0 0 
No. of 2038 pupils 1749 1964 2184 2183 
CORRECT ANSWER 
High 24 30 27 29 20 90 14.7 19.3 19.9 22.8 14.8 80 11.1 15.5 16.3 18.8 12.8 70 8.8 13.2 15.5 16.9 10.9 60 7.7 11.8 11.8 15 9.5 50 6.6 10.2 10.4 13.6 8.2 40 5.6 8.9 9.1 12 7 30 4.5 7.7 7.5 10.2 5.3 20 3.2 6.1 6.3 8.3 3.1 10 1.8 8.9 3.1 5.8 2.2 Low 0 0 0 0 0 
No. of pupils 1756 1963 2180 2169 2057 
TABLE VIII—PERCENTILE SCORES FOR THORN- 
DIKE'S HANDWRITING SCALE 
RATE 
Grade 
Percentile   IV V VI VII VII t 
High 100 110 120 140 130 90 67.3 85.7 88.4 97 99.5 80 60.5 77.2 78.5 88.3 90.3 70 55.6 69.8 71.3 82.6 85 60 50.9 65.6 66.3 77.5 80.7 50 48.5 61.3 61.4 73.1 76.4 40 46.1 50.1 57.1 68.4 72.7 30 48.7 45.8 52.9 63.4 68 20 41.3 41.6 39.6 57.5 62.2 10 34.3 33.2 33.5 50.1 52.4 Low 0 0 0 10 1 
No. of 1155 pupils 1481 1240 1782 1390 
QUALITY 
High 17 16 18 18 18 90 9.8 12.1 14.7 15.7 16.3 80 8.8 10.7 12.9 14.2 15.5 
70 8.4 9.9 12.4 13.2 14.4 60 8 9.6 11.7 12.1 13.2 50 7.7 9.2 10.9 11.5 12.4 40 7.5 8.8 9.9 10.6 11.8 
^0 7.2 8.5 9.3 9.7 11.2 20 7.1 8.1 8.5 9.2 10.3 10 6 7.5 8.2 8.5 9.1 Low 4 4 4 4 5 
No. of pupils 1291 1603 1395 1214 1130 
Through the use of percentile norms the 
teacher is able to study and compare her 
pupils in a much more definite way than by 
means of the median norms alone. For ex- 
ample the 31 children in a 6th grade made the 
following scores when tested with the Woody- 
McCall mixed fundamentals in arithmetic 
test: 33, 31, 30, 30, 30, 29, 29, 28, 27. 27, 
25, 25, 24, 23, 22, 22, 22, 21, 21. 21, 21, 
21, 20, 20, 20, 20, 19, 19, 19, 18. 18. Since 
there are 31 scores here, the mliddle or median 
one is the 16th. The median then is the 16th 
score or 22. Our median for southerr; 
children is nearly 23. So when medians are 
compared, the sixth grade with a median of 
22 appears to be below normal. However, if 
we compare the scores individually with the 
percentile norms, we find that the grade is one 
of unusual attainment. Seven or a little 
more than 20 per cent of the scores in this 
grade fall above the 90-percentile. As a rme 
only 3 scores out of 30 could be expected to 
be as high as 29. Again it will be noticed 
that no child in the grade made a score of 
less than 18 while according to the percentile 
table we would expect 30 per cent or 9 scores 
to be 18 or less. 
By the use of a percentile table the teach- 
er is liable to see just where the pupils stand 
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when compared with a large number of pupiU 
in the same grade. Furthermore the teacher 
ought to be able to use these comparisons for 
purposes of motivation. The writer has tried 
the experiment of pointing out to pupils just 
where they stand when compared with other 
children of the same grade and finds this a very 
powerful incentive. Children like to try 
to improve so that they will stand in a higher 
percentile at the next testing. 
Again we find plenty of sixth grades doing 
only fifth grade work, while on the other hand 
there are sixth grades doing or capable of do- 
ing seventh grade Work. With percentile 
tables the teacher can compare the work of 
her children with that of higher and lower 
grades as well as with that of children in the 
same grade. Seven pupils in the grade men- 
tioned before were doing work equal to that 
done by the best 20 per cent of the seventh 
grade. 
S. C. Garrison 
II 
GROWING FLOWERS IN THE 
SCHOOLROOM 
It is difficult to find a more unattractive 
place than the average schoolroom at the be- 
ginning of the school year. Perhaps nothing 
else tends to discourage the new teacher quite 
so much as does that cheerless, vacant, undec- 
orated room. It is a challenge to initiative, 
industry, and self-respect. No matter what 
other means may be used to make it more 
homelike, the use of flowers is necessary to 
add a toudh of plant life and beauty during 
that time when the outdoor flowers are dor- 
mant. It is in the heart of every teacher fc 
have growing flowers in the schoolroom. But 
few are successful in this; many know so little 
about the matter that they are afraid to make 
the attempt; many, not being familiar with 
their culture, secure only imperfect results. 
Since most teachers want to succeed in all 
projects conducted under the observation of 
the pupils and with their co-operation, it is 
the purpose of this article to give such sim- 
ple and safe directions as will make this pos- 
sible. 
It is very important that hardy, well 
known, quick growing flowers be selected. 
Descriptions of plants in seed catalogues are 
written primarily to sell what they advertise. 
The description of the rose may be rosy, but 
it seldom says that roses are poorly suited for 
house culture. Many flowers might be 
grown successfully in the classroom, but I 
am going to discuss those that I know will 
succeed even when conditions are not ideal. 
For this purpose, hardy bulbs and fleshy root- 
ed plants are usually best, as they have a store- 
house of reserve food that will start them off 
with a vigorous growth. Seedling plants on 
the other hand are too slow for the teacher 
who wants immediate results. A few ex- 
ceptions will be noted later. 
Among the bulbs that are satisfactory for 
■forcing are Dutch hyacinths and Roman 
hyacinths; single and double early tulips; Sir 
Watkin, Poet's, Von Sion, Par White, Dou- 
ble Roman, Emperor, Empress, Golden Spur, 
Maximus, Trumpet Major, and Chinese 
Sacred Lily narcissi; and Lily of the Valley. 
Of the fibrous rooted plants, perhaps pansies 
and native ferns, such as the Christmas Fern, 
would prove most satisfactory. If the build- 
ings are kept constantly heated, of course this 
list could be considerably enlarged. A safe 
rule is to plant only what will live out of 
doors all the winter in your locality. 
After the selection has been made your or- 
der should be placed with a reliable seed man 
early in September for large size bulbs. Small 
bulbs are not likely to produce flowers and it 
is poor economy to order them. As soon as 
bulbs arrive they should be put in the pots or 
boxes Where they are to grow. Boxes of suit- 
able length and width and 4 inches deep are 
very satisfactory. A good substitute for a 
flower pot can be made from an empty fruit 
can Which can be draped with crepe paper 
When brought to the room. The size of pot 
or distance apart in the box will depend 
largely on the size of the bulb. As a rule 
too small a container should not be used; 
it is better to place several bulbs in a larger 
box or pot, as they are then subject to less 
rapid changes of temperature and moisture. 
A good sdil is very necessary, such as a 
mixture of sandy loam and well rotted leaf 
mold in equal parts, to Which is added a little 
well rotted stable manure or bone meal ferti- 
lizer. If the latter is used, do not add more 
than a teaspoonful of it to the quart of soil. 
A good day soil can be used if mixed with 
equal parts of sand and thoroughly rotted 
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manure. The bottom olf the container 
should be provided with large holes for 
drainage, covered with hits of charcoal, peb- 
bles, or bones. A layer of coarse sand on 
these is not a disadvantage. In this manner 
adequate drainage is asSurqdi, which is so 
necessary for the admission of air to the roots 
and to carry off the toxins produced by the 
plant. The soil is then added without pack- 
ing, which would cause an expansion of the 
soil when watered and would cause the bulb 
to be thrust out. The bulb is planted so 
that its tip is barely covered. As has been 
said, all this should be done as soon as the 
bulbs are received in September. The con- 
tainers with the planted bulbs are then 
buried in the open ground in a protected 
spot. A few inches of ashes or cinders are 
placed underneath the soil and worked in be- 
tween (die pots on boxes. A mound of soil 
or sand is then made over it. Sand is to be 
preferred. Rotted leaves or coal ashes can be 
used. When cold weather has set in a cover- 
ing of coarse manure or leaves can be added. 
After having been buried for six weeks or 
longer, the bulbs will have grown a good 
root system and will make a good growth 
when brought into the schoolroom. It :s 
this failure to allow root development that is 
the most frequent cause of inferior flowers. 
If they are not first buried or at least kept in 
a dark cool place, the tops wtill begin to grow 
before the roots are ready. For a succession 
of flowers, additional pots or boxes can be 
brought out at intervals of two weeks. After 
they have been taken out of the mound, place 
them at first in a cool place with a weak light, 
and gradually increase the heat to room tem- 
perature and the light to that of the window 
where they are to be kept. 
The same rules hold true for Lily of the 
Valley, except that they should be frozen bv 
putting them in an ice box before planting, 
and they should be planted somewhat deeper 
than bulbs. 
For culture in water, the hyacinths, 
Chinese Sacred Lily, and Paper White Nar- 
cissus are well suited. Place the bulbs in a 
bowl of Water among a few clean pebbles 
which hold them in place. Best results are 
secured when the water no more than touches 
the bottom of the bulbs, or at least does not 
rise above the lower fourth of the bulb. This 
allows the bulb to secure its necessary oxygen. 
When the bowl has been arranged, it should 
be placed in a dark, cool, airy place for six 
weeks, and then gradually brought to the 
light. The water should be frequently 
Changed. 
After bulbs have been forced once, they 
have been so weakened that they are worth- 
less for a second forcing. They can, however, 
be planted in the open ground where they 
will grow and subdivide and make new bulbs 
that can in turn be forced. 
Pansies are quite satisfactory if trans- 
planted to boxes filled with earth prepared as 
for bulbs. They are sometimes affected by 
the aphis, a small green insect. This can be 
controlled by spraying with strong tobacco 
water or Black Leaf Forty, which can be 
secured at any pharmacy. Ferns do best 
when placed on a stand where the fronds 
will not come in contact with any object. 
They should be repotted when the roots com- 
pletely fill the pot. 
G. W. Chappelear, Jr. 
THE TEACHER 
You cannot forget your teacher because 
he is always with you. He has given the 
trend to your thoughts and has shaped your 
destiny. He goes with the man to the fact- 
ory, the banker to his place of business, the 
clerk to the store, and the boy to the field. 
The teacher is the noblest Roman of all. He 
has taught us all to think. He is the past 
master in every activity of life. He deserves 
the united support .of humanity.—R. W. 
Himelick. 
The teachers of Holland are using pos- 
ters to caution young people against choos- 
ing the teachers' calling on account of the 
inadequacy of the salaries. They are point- 
ing out the discrepancy between the 4,500 
florins paid to postal employees requiring no 
special training and the 2,800 paid to teach- 
ers as the maximum salary.—School Life. 
At least 15,000 teaching positions in public 
high schools are without properly qualified 
teachers according to the estimates of the 
United States Bureau of Education. 
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III 
SOME NEEDS AND PROBLEMS OF 
RURAL SUPERVISION IN VIRGINIA 
At present , the system of rural supervision 
in Virginia is very inadequate. The division 
superintendent is the diiief supervisory officer 
of his county, and in many cases is the only 
one. 
The division superintendent is principally 
an administrative and executive officer, and 
the numerous duties to which he must attend 
as such leave very little time for the super- 
vision of his schools. The Education Com- 
mission's Survey and Report (1918-9) gives 
the following statement in regard to the dis- 
position of Virginia superintendents' time: 
"Of the 86 superintendents of rural di 
visions in the state, 57 report that their en- 
tire time is devoted to school duties. Of the 
others 15 report that they spend almost ail 
of their time in school work, while 14 report 
that they devote from one-third to five-sixths 
of their time to the schools. This does not 
mean that they devote their time to the su- 
pervision of instruction, or even to school 
visitation. By far the greatest part is devot- 
ed to admiinistrative, executive, or business 
matters." 
There is a great deal of correspondence 
and other derical work connected with the 
office. Besides the amount of office work 
other factors enter in which make efficient 
supervision by the superintendent impossible. 
The territory to be covered is too large. 
For example, the area of Augusta county is 
960 square miles and the nuniber of rural 
teachers is 253, including 29 colored. The 
conditions in Augusta county are typical of 
those all over the state, and may be used as 
concrete examples. Therefore, the superin- 
tendent of Augusta county can not visit mlan/ 
of his schools more than once each session, 
and those in the outlying districts he is cer- 
tainly able to visit only once a session. There 
are not many of these schools, but it is m 
them that so much help is needed. Even in 
the schools that are visited more than once a 
session, what does it amount to? The super- 
intendent sees only a few classes taught, and 
if he makes suggestions he is not often able 
to see that they are carried out. He can not 
spend more time at each school because they 
are so scattered that a great deal of time is 
taken up in traveling over bad roads from one 
to the other. 
In addition to the large number of teach- 
ers in the county the superintendent's work 
is made harder by the "migration" of the 
teachers. They constantly change from year 
to year, and he has largely a new set to deal 
with each time. For this reason he is unable 
to know his force as we'll as he might, even 
in his infrequent visits. 
It is important to realize that some of the 
division superintendents "are not qualified to 
supervise classroom instruction." The Educa- 
tion Commission's Report shows that there 
were twelve superintendents in 1918-19 who 
had had no teaching experience, and twenty- 
one who had had less than three years' expe- 
rience. Although some had teaching experience 
they had no special training for their work. 
There are two Ways by which the present 
system of rural supervision may be improved, 
First, give the superintendent an assistant or 
assistants to attend to the office work while 
he spends almost all of his time visiting the 
schools. Second, have a trained supervisor 
for each magisterial district or combination 
of districts in the county. These supervisors 
should work with the superintendent and 
under his direction. 
The chief difficulty with the first is that 
no assistance is thought necessary. Generally 
the trustees can not be made to see that even 
one assistant is needed. Some invariably 
meet the request with, "The superintendent 
has never had any help before, why should 
he have it now?" 
Even if the superintendent did have an 
assistant in his office and did not have dis- 
putes to settle, meet'ngs to attend, together 
with numerous other duties, one man could 
not do the necessary amount of supervision. 
Turning again to the Education Commis- 
sion's Report, we find the following: 
"On the average the non-city divisions 
embrace an area of between 400 and 500 
square miles, contain from 3500 to 4000 
pupils, and engage the services of between 
120 and 130 teachers." 
If this is the average, how can the super- 
intendents of such divisions as Augusta or 
Rockingham counties, having an approximate 
area of 900 square miles, and employing from 
280 or 300 teachers, adequately supervise in- 
struction ? 
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The second means of improving the 
supervision is by far the better. Each super- 
visor is responsible only for the schools in his 
district, and as a result of the comparatively 
small area and ample time much more effi- 
cient work can be done. The supervisor 
learns to know not only his teachers but 
also the people of the different communities. 
With his special training he is able to help 
both the schools and the communities. 
The first effort for more adequate super- 
vision in Augusta county was made several 
years ago. Two supervisors were provided 
to assist wlith the supervision of the county 
as a unit. The results of this plan were not 
so satisfactory, for even with the two ad- 
ditional supervisors the area to be covered 
was too great, and the nulmbers of teachers 
too large, to do thorough work with some 
without neglecting others. 
This year another plan was decided on 
and much better results are being secured. 
Instead of having the whole county divided 
among the supervisiors and the superinten- 
dent, the supervisors have one magisterial dis- 
trict each. Both of these districts are in the 
northern end of the county. The supervisor 
in North River district has forty-five teachers 
and is able to visit each teacher at least once 
a month. When it is necessary she spends 
several days at one school. This was im- 
possible with the three supervisors trying to 
cover the entire county. It now remains for 
eaCh district to have its own supervisor. At 
first, however, there was some opposition to 
supervision in Augusta county. It is grow- 
ing less everyday, and next year two districts 
are planning to combine and employ a super- 
visor. 
The main cause for the conditions in the 
rural schools to-day is that the teachers them- 
selves are deficient in the education and train- 
ing necessary to fit them for their tasks. It 
has been said that the country school is the 
"training ground for young, inexperienced, 
and relatively unprepared teachers.'' When 
they do get a little experience in the rural 
schools they give them up for positions in or 
near the city, thus leaving the county to 
another set of their poorly prepared sisters. 
Those who have received training will not 
consider positions in the rural schools if they 
can possibly avoid it. In the Education 
Comimission's Report we find these facts in 
legard to the training of rural teachers: 
"Between one-fifth and one-quarter of the 
teachers in the rural white schools had had 
no teaching experience before this year, 
(1918-1919) and one-sixth had had only one 
year of previous experience." 
Many of these teachers had not even had 
a high school education. Yet the task of 
making future citizens of the state is entrust- 
ed to large numbers of these unskilled teach- 
ers. No over-sight of their efforts is made 
by anyone except a brief visit, possibly once, 
during the session, by the division superin- 
tendent. The consequence is that the teach- 
ing in an average rural school is "a dreary 
round of inefficiency," 
"In a school system where a large per- 
centage of the teachers are inexperienced each 
year, and where another large percentage are 
also untrained each year, the only reasonable 
means of securing the necessary economy 
and directness of time and effort is through 
the provision of Careful supervision of the 
instruction." 
The effects of this lack of training are 
manifold, and they could be avoided in most 
instances by the help and advice of the super- 
visor; for example, out in the strictly rural 
schools of Augusta county—and it is true in 
other counties—teachers are found conducting 
their work without a course of studv, with- 
out a dallv program, having their pupils poor- 
ly classified, and using improper methods of 
Instruction. In their methods of instruction 
they either follow those of the teachers they 
themselves have had or those of their own 
devismg. Poor discipline and attendance are 
also found in their schools. 
In order that a supervisor may help these 
conditions and make a success of his work, 
it is essential for him to have had special 
training together with previous teaching ex- 
perience, preferably in rural schools: brOad, 
liberal ideas; knowledge of the country peo- 
nlp. their life and customs; iudgment, tact, 
and ability to meet neoole. This threefold 
purpose as stated by C. R. Maxwell in School 
and Society, February, 1919, is as follows: 
"Have an ideal of the end which he wish- 
es to accomplish." 
As a means of accomplishing this end he 
should have a definite plan of work for him- 
self each day,. It is wrong for him1 to insist 
on his teachers' having careful plans without 
using them himself. 
250 THE VIRGINIA TEACHER [Vol. n. Nos. 9-10 
"Have an ideal of the method by which the 
goal will be best attained, and the idea of 
obstacles which must be overcome in ad- 
justing means to reach the end." 
"The supervisor's problem is to develop 
teachers." 
He becomes the training agency for many 
of his teachers, because the majority have not 
had the opportunity to attend a school which 
prepares them for their profession. 
One of the first things a supervisor should 
do in his Work is to call a meeting of his 
teachers on the day before the opening of the 
session. At this meeting he can put into their 
hands the number of children enrolled in 
the different schools the previous session, the 
average daily attendance and the promotion 
cards of the children. It may not be too 
much to say that the organization of each 
school could be effected to a great extent at 
this meeting, so that it would be possible for 
the school work to be in running order the 
first day. In addition to this he can dis- 
tribute all blank forms and give specific direc- 
reotions as to keeping records and making 
reports. As the work now is in the state, 
all these details are left to the district boards^ 
The men on these boards, being business men, 
do' not have time to attend to these duties, 
and consequently know very little about them. 
The result is that much time is lost at the 
beginning of each session. In the case of 
many inexperienced teachers little is done 
during the session until the school is visited 
by the superintendent. He may not reach it 
until the middle or near the end of the term, 
and then the work will have gone so far as to 
be beyond remedy. 
The supervision of the first week of the 
session Should be done rapidly, all the schools 
being visited. In this Way the supervisor 
finds his weak teachers and knows where 
he is needed. He will spend a great deal of 
his time with the young and inexperienced 
teachers until they get their work Well started. 
One of the most important phases of the 
supervisor's work is his ability to recommend 
teachers. He is in a position to become ac - 
quainted with the teachers in his district by 
personal contact and can, therefore, recom- 
rniend them for appointment to positions 
where their abilities can count for the most. 
This will be a vast improvement over the 
haphazard plan that is practiced in the state 
at present. It has been stated before that the 
trustees are business men, and beside are very- 
poorly paid as trustees; so they give little at- 
tention to the teachers and their work. They 
are in no way qualified to judge whether a 
teacher is able to fill a certain position or not. 
The superintendent is not much more capable 
of determining a teacher's ability from a few 
hours' observation of her work. He might 
come on one of the days when everything 
seems to go wrong. He would get a poor 
impression of her and her work, and perhaps 
do a good teacher an injustice. In Augusta 
county the supervisors keep a record of their 
visits to the schools, and take notes on what 
they observe, either favorable or unfavorable 
to the teachers. At the end of the term they 
will tabulate all these observations concerning 
each teacher, and from such data the district 
boards Will have a good idea of what each 
teacher can do. 
One of the first things the supervisor notices 
when he enters the schoolroom is whether 
the teacher is follolwing the course of study. 
In a few instances in Augusta teachers have 
been found with only the vaguest idea as to 
the amount of text to be covered in their 
grades. They had planned to go as far in the 
texts as their predecessor had gone. She may 
have covered the required amount of subject 
matter, but very likely she did not. The 
supervisor also sees whether the teacher is us- 
ing the proper text books, and whether the 
classes are making the required progress in 
them. He can suggest which parts of the 
texts should be stressed, and which may be 
either passed over lightly or omitted en- 
tirely. He may help in the selection and use 
of supplementary material in connection with 
certain texts. 
The fact that many teachers attempt to con- 
duct their Work without a daily program is 
almost beyond belief. It is true, neverthe- 
less, and the reason seems to be largely that 
they either do not know how to make one or 
are too negligent to take the trouble. With- 
out a daily program the teacher has no definite 
line of procedure. The following is a sam- 
ple of her school day. She asks a reading class, 
for instance, whether it is ready to recite. 
Some one says "no." Then she calls for an- 
other class. If the time allows, all the classes 
recite, if not, school is dismissed at the regular- 
hour anyway. There is no system—a hit-or- 
miss style of doing things. 
In the making of the daily program the 
supervisor can be of especial benefit, for he 
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can show the teacher how to economize her 
time by correlation and alternation of certain 
studies. This is particularly true in the one- 
teacher schools, Where ;the many different 
classes call for correlation and alteration 
because every moment of time must be used 
in order to secure effective work. At the be- 
ginning of the school session last fall in 
Augusta county practically the whole of the 
first month was spent by the supervisors 
in helping the teachers plan their weekly 
schedules of classes. Both found that it was 
mainly in one-teacher schools that the teacher 
was unable to complete the required number 
of classes daily, because she did not know how 
to combine and alternate them,. In almost 
every case the teachers were glad for any aid 
the supervisors could give them. 
The supervisor notices the classification of 
the pupils. If a teadher happens to classify 
a pupil either a grade above or a grade below 
his proper one, that pupil will be wasting his 
time. Unless the school is properly classified, 
the teacher Will fail to secure economy of her 
time and energy. Discouragement is likely 
to follow both on the part of the teacher and 
the pupils. The supervisor is in a position 
to correct any irregularity immediately. 
The most important phase of the super- 
visor's Work deals with methods of instruction. 
It has been previously stated that the majority 
of Virginia's rural teachers have had no pro- 
fessional training, and use the methods of 
instruction of the teachers under whom they 
studied. The supervisor first observes the 
teadher's method of conducting the recitation, 
notes her strong and weak points; then he 
shows the teadher wherein her methods are 
wrong by teaching the class or classes for her. 
Where no supervisors are employed none of 
these helpful measures may be used. If the 
teacher makes blunders she continues to make 
them, and struggles along the best way she can. 
In regard to the supervisor's teaching the class, 
the supervisor of North River District says 
that she finds it "the only way to show the 
teadhers their mistakes." Right here the 
supervisor must use all his tact and judgment, 
for if the teacher becomes hurt or offended it 
will be difficult to give her any real assistance. 
One case where a teacher saw her mistake 
and took her criticism good-naturedly occur- 
red during a first-reader recitation. She was 
allowing the children to point to each word 
as they read, thus encouraging them to read 
in a disconnected, jerky fashion. After the 
recitation was over the supervisor asked the 
teacher if she would read some for him. He 
took the reader and began pointing to each 
word as she read. She saw the object at once 
and those children are being taught to read 
correctly. 
The supervisor can be of great help with 
the discipline. He is able to make sugges- 
tions in specific cases and suggest busy 
work for the lower grades. So many of the 
little children in the country school sit all 
day with scarcely anything to do, yet are ex- 
pected to keep quiet. 
The supervisor can increase the attendance 
of the schools by forming Patrons' Leagues 
and in other ways coming in contact with 
the people. In his talks with the patrons 
he can show hofw detrimental it is for a child 
to lose time, not only on his own account but 
also on accourit of his classmates. Many 
people do not realize the significance of an 
education. They think it is more important 
to keep their children at Work either in the 
home or on the farm than to send them to 
school. 
In most of the rural schools there is practi- 
cally no domestic science , gymnastics, or 
manual training. Until recently no effort had 
been made to get these subjects in the schools, 
and the people do not oClieve they are neces- 
sary. Many a mother has said, "My daugh- 
ter does not have to go to school to lelarn to 
cook; she can learn that at home." If the 
people are made to see the great benefits of 
these subjects it will he possible to have them 
in the schools much sooner. Here lies a 
great opportunity for the supervisor. He 
would have more influence with the people 
than the average teacher because they know 
his ideas and opinions are based on wider 
training and experience. 
The supervisor may be of great assistance in 
securing libraries for the schools. Teachers 
and pupils are handicapped by the lack of a 
sufficient number of good reference books. 
The supervisor can help the teacher by his 
constructive criticismB, 'but these cri'ticiems 
require all of his tact. He should not tell 
her that some of her methods of instruction 
are wrong, but why they are Wrong. It is 
necessary that he be fair in his judgment of 
her work, be careful that he does not judge 
her by what he thinks she ought to do but by 
what she does. In his private conferences 
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with the teacher he gives her his criticism^ and 
suggestions. Mr. E. E. Worrell, the State 
Supervisor of Rural Schools, advocates the 
use of a special notebook by the supervisor 
in which he records the suggestions given 
each of his teachers at his first visit. When 
he comes again he consults the notebook to 
see whether the teadher has carried out his in- 
structions. In this way he is able to check the 
work of his teachers. One other means of 
helping the teachers in supervised districts 
that is proving very successful in Augusta 
county is the group meetings. These meet- 
ings are held once a month, and in them the 
teachers discuss their problems with one an- 
other and the supervisor. Through these 
discussions they find practical solutions of 
their difficulties from the experiences of each 
other. 
Both the educators and the people of Vir- 
ginia are beginning to realize more and more 
the need of adequate rural supervision. 
Without it our schools will be poor and un- 
progressive, and a great injustice will be done 
to the rural child and to the rural school. 
The prospect is now more promising and in 
the near future it will become an important 
factor in our educational system. 
Betty G. Somerville 
IV 
THE SUBNOIRMAL 'CHILD 
AND THE SCHOOL 
WHAT TO DO WITH THE DEFECTIVE CHILD 
IN SCHOOL 
The defective child is one of the most trying 
problems of the public school today. The 
old way, which is not so old after all, of 
reteaching children year after year has been 
and is a draining expense on the community. 
The promotion of children mentally incapaci- 
tated for advancement has been worse. The 
drilling of children in the fundamentals Which 
they can not grasp is a constant discourage- 
ment to both the child and the teacher, and 
a waste of time and mbney. Forcing or try- 
ing to force all children into' the same mold is 
an educational crime. What to do with the 
defective child in the public schools is a big 
question, out of which has grown the forming 
or the ungraded rooms, the special schools and 
classes for backward children in some com- 
munities and by some school systems. 
INDIVIDUAL DIFFERENCES 
Textbooks written by college professors, 
usually from an adult point of view, customs 
and traditions, and the standard requirements 
of colleges have been largely the basis for 
curriculum mlaking. In order to standard- 
ize the schools of the country, something had 
to be done and these curricula answered that 
need. They considered all children of equal 
mental ability; all must study the same things 
and all were expected to accomplish the same 
results. But this didn't happen. Then they 
sought to make better curricula. Still some 
children went "way ahead" and some fell far 
behind. The cry of individual differences 
broke upon the educational horizon. AH 
men, all children of man, are not created 
equal. Some were meant to be the great 
leaders of civilization, some to fit into the 
ordinary walks of life; and some were meant 
for the obscure places, such as unskilled labor 
or even street-sweeping. Each should fit into 
his own sphere where he could serve better 
than anywhere else. So it is the business of 
education to help the individual to find his 
place. 
MENTAL MEASURING-RODS 
The tests, the mental measuring-rods, came 
into use to help place the Individual wlhere he 
belonged. Standard tests of reading, of 
arithmetic, of spelling, and of other subjects 
are now being used. Group intelligence tests, 
to aid in placing the child where he belongs 
in school, are now used in many cities or 
towns. The Binet-Simion tests, the most 
widely known of any individual general in- 
telligence tests, have been of vast utility not 
only in schools, but in the army, in large busi- 
nesses, and in the courts. By these tests the 
grade of mentality of the individual can be 
judged. Only an expert should give and 
diagnose these tests. A vast amount of harm 
can be done by a layman's recording as final 
his judgment of the mentality of another in- 
dividual. This does not mean that it is not 
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wtell to know all you can about tests and the 
giving of tests. 
TERMS APPLIED TO THE DIFFERENT 
GRADES OF INTELLIGENCE 
There are various terms applied to the 
different grades of intelligence. There is the 
genius, the near-genius, the normal, and the 
sub-normal. No power on earth can make 
the sub-normal, normal. Education can only 
train in accordance with the abilities and 
capacities. If this is true and if all these 
various terms are applied to human beings, 
what does it all mean? The normal may- 
shade anywhere from the near-genius to the 
border-line between normal and sub-normal. 
It is the largest class and the one to which 
most of us belong. It is the solid back-ground 
of all nations. Next above comes the near- 
genius, ranging from the exceptionally 
bright normal to the genius. Here we may 
find our little leaders in everyday life. 
Here are the most prominent business men, 
the foremost professional men, and others in 
ordinary walks of life. The genius may 
include the Edisons of the age, the great scien- 
tists and psychologists, the great economic 
leaders, and those lesser geniuses bordering 
on the near-genius. There is a constant 
merging from one group into another. So it 
is with the sub-normal groups. There is 
no definite, clear-cut line between one group 
and another. The subnormal is a very varied 
group, extending from the lowest idiot to the 
border-line between normal and sub-normal— 
from the idiot unable to care for his bodily 
wants, utterly helpless and dependent on those 
around him, to the individuals bordering on 
the normal. The moron group, just above the 
imbecile group, is graded into three groups 
low, middle, and high-grade moron. The high- 
grade moron can often reach an intelligence 
level of a twelve-year-old child, and this plus 
adult experience will enable him to float 
easily on society. 
THE MORON GROUP AND SOCIETY 
The moron group is the group that is the 
greatest drag on society. This is the group 
that usually dogs the machinery of the public 
schools and later fills the alms-houses, the 
jails, the houses of prostitution, and the pris- 
ons. A large percentage of the hoboes and 
the tramps belong to this group-. Statistics 
show that many juvenile offenders, many of 
the inmates of reform schools and houses of 
correction, are feeble-minded people. It 
is not uncommon to find a very pretty moron 
girl or boy, man or woman. For this reason 
their plight and the harm done as a Whole is 
even greater. Charles L , one of the 
prettiest children I have ever chanced to meet, 
was a low-grade moron boy. He was eight 
years bid and had to be taught to walk up 
and down the stairs. 
COMMON CHARACTERISTICS OF 
DEFECTIVE CHILDREN 
Subnormal children are often clumsy and 
awkward. This may be due to physical dis- 
ability, lack of muscular coordination, mal- 
nutrition, or lack of sense of rythm. This 
lack is obvious, not only in walking and run- 
ning, where the child stumbles a great deal, 
but also in using the finer musdes of the hand. 
Restlessness, when there is plenty to occupy 
the Child, is a common Characteristic among 
certain types of sub-normal children. Appar- 
ent dullness, listlessness, fits of temper over 
small things, unreasonableness, sullenness, in- 
ability to master subjects after constant drill- 
ing, are all common, characteristics of defec- 
tive children. Some of these, such as fits of 
temper or sullenness, are but blinds behind 
Which the Child hides his real self, not con- 
sciously but unconsciously, from the scorn of 
his fellows or the disapproval of his teacher. 
I know a little girl, Eleanor J , Who 
Would burst out crying whenever the teacher 
called her name. Why? Simply because 
she was beyond her depth mentally and cry- 
ing was a manifestation of the instinct of 
self-preservation and a lack of emotive con- 
trol. Crying for very little or apparently no 
cause is Characteristic of some types of de- 
ficient children. The Child mentioned above 
could not tell why she cried; die just did. 
Scolding or punishment would orily have 
heightened her distress and made matters 
worse. She whs put Where she could accom- 
plish something, could win approval, and the 
fits of crying gradually stopped. She became 
a happy, busy little girl, not learning the three 
"r's" according to the standards set for nor- 
mal children; but growing and learning ac- 
cording to her own capacity. Silly giggling 
when there is nothing amusing, , grinning, 
grimacing, constant teasing or meddling, un- 
due display of affection, all show a lack of 
emotive control and. are commonly manifested 
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by feeble-minded and backward children. 
"Oheating" is sometimes the slow child's shield 
of self-defense. 
Pinched facial expression, frequent head- 
aches, below normal weight, and pale com- 
plexion are some of the outward signs of 
malnutrition. Jerky movements, inability to 
control a pencil in writing, and general 
nervousness may be forerunners to chorea. 
These signs are at least signals that some- 
thing is wrong and that the child thus suf- 
fering should be examined. Speech defects 
are common among backward children. The 
slow child does not develop normally to a 
point and then stop; his development is 
gradual like that of normal children, only 
slower. Nor does he ever reach the normal 
height of development. 
CAUSES OF MENTAL DEFICIENCY 
a. Heredity 
One of the largest causes of mental de- 
ficiency comes thru heredity. There is 
plainly only one thing to do to stop it on that 
score, and make a wholesome nation free 
from taint, and that is to prevent such persons 
from procreation. "How?" is the great 
social problem of today. Any one reading 
Dr. Goddard's record of both sides of the 
Kallikak family can not fail to see the vast 
and terrible influence heredity bears on the 
spread of feeble-mindedness. Nor can the 
reader fail to hear the plea to society to act. 
Martin Kallikak's union with the pretty feeble- 
minded girl gave a line of prostitutes, law- 
breakers, and drunkards, while his marriage 
to (he young Woman of normal intelligence, 
good breeding, and strong ancestry brought 
a line of lawyers, landowners, and prosperous 
citizens. In filling out social record blanks 
for some children in an ungraded room I found 
obvious facts of subnormality due to heredity. 
One family of V's  had three children 
in this special room. Helen, fifteen years of 
age, could not do third-grade work. Lyn- 
wood, eleven, had failed repeatedly in the sec- 
ond grade. Cat!ton, who was eight, had 
proved a hopeless task for his first grade 
teachers. These children all tested definitely 
defective. Albert, another brother, was able 
to drift along in the grades, repeating each 
grade, the third grade the third time. In 
all probability he would have been put into 
the special room except for the fact that the 
room was over-crowded. There are seven 
children in the family. The three youngest 
have not entered school. One of these young 
children has chronic ear trouble. Mrs. 
N——, the grand-mother of these children, 
was a dressmaker. Altho she seemed to have 
very little initiative, she was considered a 
normal woman. With the help of charity- 
she supported her family. She had a sister 
who was spoken of as "simple" in the com- 
munity. The grandfather was a Bhiftless, 
trifling man, addicted to drink. He was un- 
able to hold a position long enough to be of 
any material help to his family. A daughter 
of his, by a former marriage, gave birth to 
an illegitimate child. She was considered as 
not "right" mentally. Louise N , the 
mother of the children mentioned, Was graded 
"very slow" at school. She was fifteen and in 
the fifth grade when she married V , the 
father of the children. She is a moral woman, 
and seems to be doing her best by her children, 
giving them a clean house and the best moral 
training she can give. She takes charity as 
rightfully due her and it is impossible to reason 
with her on anything. The father was left an 
orphan and was raised in The Bovs' Home, 
an institution of good standing. He is a 
tinner by trade. He seems willing to work 
and at times aids in the support of his family. 
But these times are very infrequent. His 
sister, Mrs. D , is a widow, with nine 
children. She is rough and uncouth and her 
house unkept. William, her son, a boy of 
fifteen, is a truant, has been known to steal, 
and is morally weak. Celestine, his little 
sister, is nine. She is in the special room 
Celestine is subject to fits of crying and will 
tell an untruth When there is no reason for 
doing so. When tested, she was found de- 
ficient. Another girl is retarded three years 
in school and is a disciplinary problem. A 
cousin to the V  children on their 
mother's side is deaf and dumb. He is one 
of several children all of whom are of ques- 
tionable mentality. In another family of 
cousins, there are six children. All af these 
are retarded in school and are disciplinary 
problems. Subnormality due to heredity 
reaches back to (he degeneracy of the human 
stock. Often epilepsy in the off-spring is 
caused by the union of persons of extreme 
nervous tendencies. Tuberculosis, alcoholism, 
and syphilis tend to degrade the human race 
and produce a tainted, defective line. 
/ 
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b. Congenital Causes 
There are congenital causes of mental de- 
ficiency due to abnormal conditions of the 
mother before or during birth. Pre-natal 
ill health of the child or the mother—such as 
serious kidney disease, infectious disease, in- 
jury, or emlotional shocks—cause this. 
c. Injury 
Feeble-nvindedness may result from 
juries to the brain during birth or injury to 
the head of the growing child. 
in- 
d. Fevers 
Severe fevers, such as accompany some 
childrens' diseases, may impair a normal 
brain. Scarlet fever is sometimes intense 
enough to impair the brain. This cause, 
tho, like the one above, is comparatively rare. 
e. Malnutrition 
Malnutrition is a cause of subnormality. 
Often in the poorer section of the city, where 
growing children are not properly nourished, 
malnutrition is very prevalent 
f. Thyroid Gland 
Insufficient secretion of the thyroid gland 
is another cause. The thyroid gland of a 
sheep, powdered and mixed with the food of 
the child, or prepared thyroid tablet, will 
greatly help the health of the child. 
PHYSICAL EXAMINATION- 
than he is, especially if he is clean, well dressed 
and at all pretty. A record of the child's 
school career should be given the examiner, 
along withia statement from his last grade 
teacher as to why she thinks the child should 
be examined. Not that this has any direct 
bearing on the test to be given, but it is 
very valuable data in helping to find the 
cause of his deficiency. The mental test is 
gwen to find out whether the child is really 
deficient or merely misplaced in school. 
SOCIAL RECORD CARDS 
Having asserted that the child belongs in 
a special room, the next thing to do is to find 
out all you can about the life and tho history 
of the individual child. Pay a casual visit 
to the home, get on friendly terms with the 
mother and let her know you are interested 
in the welfare of her child. Use tact 
and discretion. Keep a social record of the 
dhild. Such data will prove valuable in de- 
termining the cause of his deficiency and in 
training him to the best of his abilities and 
capacities. In the ungraded, or special, 
rooms in Norfolk, a social record blank, as 
nearly as I can remember, similar to the fol- 
lowing, is kept of each child. 
SOCIAL RECORD CARD 
A physical examination should be given 
every Child before he is put in a special room. 
A child suffering from adenoids may develop 
normally after the cause has been removed. 
An extremely near-sighted child or one who 
is slightly deaf sitting in some far off corner 
of the room may be considered, by the teacher, 
backward. Fit the Child with glasses or 
place him where he can hear, and often he 
will be as bright as the rest. Then, too, even 
if he has no physical handicaps, it is wdl to 
see to his general health. 
Name   Age  
Address Mental age  
Name of Parent or Guardian  
Occupation of Father  
Of Mother  
iDate of Child's Birth Year  
Grandparents, Parents, Brothers, and Sisters 
Health  
Mentality  —    
Education    
No. in family Brothers Sisters  
Hist, of birth of child  
Condition of mother Instruments  
Injury at birth Deformed  
Injury during early life I  
Hist, of child's diseases  
MENTAL EXAMINATION 
The child before he is put into the special 
room for defective children should have a 
thoro mental examination by an expert. One 
of the biggest mistakes a teacher may make 
is to believe she can tell the mental ability of 
a child by his appearance. An active, talk- 
ative child will often appear far brighter 
Sleeping conditions No. in room  
Separate beds Hrs. in bed   . 
Windows open how much ; How many_. 
Character of food Appetite good  
Drink coffee Tea How much  
Any bad habits Smoke  
Character of recreation   
Hrs. out-of-doors  
   -■ ■■ r 
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Amt. of play Movies  
Character of the home (underscore the suitable 
words), Neat, Clean, Cultured, Educational, 
Uncouth, Dirty, Careless, Untasteful. 
Treatment of the child—Sympathetic, Kind, 
Sentimental, Ignorant, Abusive, Whip- 
ping, Neglectful, Cruel, Intelligent. 
Note changes of opinion after later visits 
ASSETS AND WEAKNESSES 
Now we want to observe and study the 
child, keep a note-book in which to record his 
assets and his weaknesses, noting, also, in this 
book his progress. It will take time and 
patience, for it is only by little unconscious 
acts that the child reveals the working of 
his mind. 
a. Perception and Association 
Is his sense of color good or does he con- 
fuse the name and the color? That is, does he 
lack in association of colors. Jake S—— wore 
a new blue jacket to school one day. "What 
color is your jacket, Jake", I asked him. 
"Brown", answered Jake. 
Was Jake color-blind? No, altho he 
could not tell me the correct name of an 
color. Color-blind people can not distinguish 
between red and green; but often the other 
colors do not confuse them. Jake failed to 
associate the name of the color with the color. 
We started out to learn blue. Jake strung blue 
beads for me. He built me a house of blue 
blocks. I wore a blue tie the next day for 
him, and all the week we played a game, a 
blue game. This is the way the game went. 
Any time I might stop and pick up some- 
thing blue and say, "Jake, what is this?" 
Then Jake was to say, "A blue book," if it 
happened to be a book. So Jake learned blue 
and then the other colors. 
b. Conception 
Can he give the definition of common 
things? Can he tell you what a horse is? 
Then is his conception good? Is his number 
sense good or does he become confused in 
handling simple combinations? 
c. Attention 
Does he listen to a story? Is he attentive? 
d. Memory 
I. Retentive 
Can he retell a story or remember What he 
saw at the circus. 
2. Rote 
Is his memory rote, parrot-like? 
There was the case of Isaac K , eleven, 
in the second grade. He had repeated this 
grade three or four terms. During this 
time Isaac had studied practically the same 
books. Term after term he had heard them 
read. His teacher said, "Why, Isaac reads 
beautifully, altho he can't write and do other 
things as well as some of my beginners.'' 
Isiaac knew many of the stories in a perfect 
parrot-like fashion. He could not tell the 
meaning of anything he read, and he could 
read almost as well without his book. He 
was like an old negro man I have heard of 
who could go to a lecture and come back 
and repeat parts of it almost verbatim; but 
the content had utterly escaped him. 
e. Imagination 
i Normal 2 Undeveloped 3 Overdrawn 
Is the child's imagination good, normal, 
over-drawn, or undeveloped ? Once a teacher 
suggested playing a real game. Each child 
must tell of semething he saw on his way to 
school. Everything must be real. When 
Roy's turn came he hoped to out-shine the 
others who had seen only horses, automobiles, 
men, etc. So he said he had seen an ele- 
phant coming down the street and his daddy 
rode the elephant. He was in all seriousness. 
The teacher laughed and said, " That was 
very funny, Roy, but we are only telling real 
things today." 
"But I did," said Roy. 
"Think, Roy," said the teacher, "this is a 
real game. You didn't see your daddy rid- 
ing an elephant, did you ?" 
"No," answered Roy, "it was my unde." 
Again the teacher reminded him the game 
was real and not make-believe. Finally it 
sifted down to the fact that Roy had seen no 
elephant at all, but his uncle had told him 
about the tricks of some elephant in a circus in 
another city. It is well to confront a child 
with facts and then let him know the differ- 
ence between make-believe things and true 
things. It is the only way to really help him 
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and will do more good than any amount of 
punishment. It is thru the mental analysis 
of parts that we can best understand and train 
the child as a whole. 
TEACHING DEFICIENT CHILDREN 
In teaching deficient children, first win their 
confidence, not by silly sentimentality—chil- 
dren detest that—but by a spirit of good com- 
radeship. Second, make them responsible for 
something in the room; make it a co-opera- 
tive concern. The child's work may be to 
take charge of the garden tools, or to keep the 
wood benches in order, or to record the date, 
or anything he can do well; but whatever it 
is, make him wholly responsible and let him 
know he was missed if he should have been 
absent a day. 
summary . 
In summarizing, it is well to remember 
that there are sub-normal children. These 
children require a different curriculum from 
normal children, and more individual train- 
ing. It is the business of the school to pro- 
vide the training that will best fit these chil- 
dren and help them live effectively, that they 
may not become a drag on society. 
Linda L. Carter 
V 
QUOTATION 
THE NEED OF MORE GENERAL MENTAL TEST- 
ING WHEN CHILDREN ENTER SCHOOL 
Because it is obvious that mental ability 
is not equal in all persons, nor is there any 
particular relation between mental power and 
chronology as applied to age, American Med- 
icine advocates the mental examination of 
school Children at the time of their entrance. 
The medical writer asserts that common-sense 
observation has m'ade it plain that chrono- 
logical age is an adequate guide for school 
classification. 
Physical examination of school children, 
he says, has been accepted as a necessary pro- 
cedure necessary for its proper control. There 
has been some difficulty in the matter of ar- 
ranging for examinations in rural sections, 
but these are being attempted through the 
medium of State Departments of Health, at 
the request of community School Trustees. 
The weakness in the scheme of medical 
inspection has been along the line of securing 
remedial action for those found physically 
defective, the physician asserts. This parti- 
cular problem is less noted in large cities than 
in sparsely populated communities; and here 
again State-aided clinics of an itinerant nature 
are attempting to atone for any shortcomings 
that may exist in rural sections. 
He says that at the recent meeting of the 
National Education Association considerable 
emphasis was placed upon the importance of 
the mental examination of school children 
at the time of their entrance. At various 
times voices in the wilderness have been heard 
shouting for this educational reform. Coim- 
mon sense observation, he declares, has made 
it plain that chronological age is an inade- 
quate guide for school classification. 
The physiologic and psychologic status of 
the youngsters is of far greater significance 
than the number of years of their physical 
existence, the writer asserts. The mental 
hygiene movement, supplemented by the ex- 
periences in mental testing of soldiers, has 
brought to light the Weaknesses of a gradua- 
tion for educational purposes that takes no 
cognizance of educational potentials. He in- 
sists that the very foundation of educational 
adjustment in a school system depends upon 
the mental accomplishments of a child at the 
time of entrance, while his probable rate 
of progress is suggested by his intelligent 
quotient. It is not necessary to believe in the 
absolute value of mental tests in order to 
understand that a guiding approximate know- 
ledge of mental power is of far greater service 
than complete ignorance of mental abilities. 
It seems scarcely necessary, says the phy- 
sician, to point out that mental examination 
should be a fundamental part of educational 
service. It is important for the teacher, the 
parent, and the child, not to mention the 
community, to understand as early as possible 
whether a child is at average mentality, dull, 
normal, or exceedingly bright. There is no 
difficulty in determlining by contrast the im- 
becile from flie precocious child of 6 years of 
age, but there is considerable problem in re- 
cognizing the dull norrrial, the moron and 
the high-grade imbecile without supplemen- 
tary psychologic evidence. 
The writer concludes, therefore, that in 
fairness to the children, the parents and the 
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taxpayers, there should be an investigation to 
determine the individual mentalities that arc 
to be placed in the educational hopper. There 
must be school graduations arranged to meet 
the educational demands of the different types 
of minds that present themselves, he asserts. 
Mental ability is not equal in all persons, 
he declares, nor is there any particular rela- 
tion between mental power and chronology. 
For this reason the chronological classification 
of children is to be discouraged, and in its 
place he urges that there should be established 
a system of educational training and discipline 
founded upon an appreciation of mental and 
physical health. 
It may be argued that this is a costly sug- 
gestion, says the writer, as physical examina- 
tion can be made rapidly while psychologic 
tests can only be given slowly. This is not 
Wholly true, as only a small percentage of 
children will require individualized mental 
examinations and the status of the large ma- 
jority can be adequately determined for prac- 
tical purposes by means of group tests. It 
is admitted that considerable work along this 
line is still required; nevertheless, the care- 
ful development of group tests'for elementary 
schools will be accomplished more rapidly 
When the demand for their use is stimulated 
by the desire of educational systems to em- 
ploy them, in the opinion of the physician. 
From the standpoint of promoting the 
welfare of their own children, says the writer, 
physicians should be the first to recognize the 
importance of mental examinations. They 
Should be leaders in their communities in em- 
phasizing their necessity, their pedagogic and 
hygienic value, their simplicity and their em- 
inent practically. For the improvement of 
parental understanding of their children, for 
the increase of co-operation of parents with 
schools, for the relief of teachers from un- 
necessary burdens, and for the protection of 
the peace and progress oif children, mental ex- 
aminations are as essential as phys cal exami- 
r-at ions.—New York Times 
"Just When the conservation and ad- 
vancement of our civilization is laying larger 
demands on the public school, that institution 
is rapidly losing its power to meet even the 
comparatively modest requirements of '.a 
passage.—Frank E. Spaulding. 
VI 
SOME SUPPLEMENTARY READING 
MATERIALS FOR THE 
GRAMMAR GRADES 
Once the child has learned to read, even 
ever so little, he should spend much of his 
reading period in reading. This means in- 
dividual reading, with the teacher's direction, 
and a consequently reduced number of class 
"reading lessons." It also means the intro- 
duction into the primary and the grammar 
grades of much supplementary reading ma- 
terial. For Children may acquire the ability 
to read after a fashion from cut and dried 
lessons from the school reader, but they do 
not acquire the reading habit. This comes 
only after much experience in reading com- 
plete selections of intrinsic interest. 
This book-love may be fostered in the 
primary grades, but it is in the grammar grade 
years that it must be strengthened into a life 
habit. Here the child must read widely and 
constantly; read for Wanted knowledge upon 
a topic under class discussion; read for skill 
in thought-getting and the power to convey 
this thought to others; and read for sheer 
enjoyment. I watched a 4-A class in our 
Training School during the past year. They 
were re-living pioneer days in the Valley of 
Virginia with Boone as the center of inter- 
est. Books and magazines accumulated, from 
the library, from home, from kindly disposed 
neighbors. During their free periods the 
class was allowed to go to the table and read. 
At the end of the unit of work, one Child 
had read eleven books or articles concern- 
ing Boone. One overgrown boy of irregu- 
lar attendance had read none; the class had 
averaged four books or articles each. 
These children had been led to read by 
vitalizing a topic in history until they hun 
gered for more information concerning it. 
Their history lesson became a conversation 
period when various pupils reported What they 
had found. Very often statements were chal- 
lenged by some young thinker, but that only 
gave the speaker an opportunity to produce 
the book and read his proof aloud with a 
triumphant air. As a result of this sup- 
plementary reading the class gained in its 
ability to read both silently and aloud. They 
also learned how to handle books, how to use 
a table of contents and an index, how to 
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track a subject down until the information 
they wanted was found. But by far the 
most important outcome of the work was the 
love of reading that the class acquired. 
This keen interest in reading is often se- 
cured by means of a story hour. Here the 
children read books of their selection from, 
the table. Then once or twice a week the 
group assembles for "stories." The child read- 
ing generally tells the major part of his story, 
reading the more interesting bits. If ,the 
class understands that unless the reader in- 
terests them they are free to pursue their own 
reading, a strong motive for artistic oral 
reading is secured. Children are not chal- 
lenged to hold the attention of the class when 
the teacher sees to it that every one "keeps 
the place," but when the responsibility is 
turned oxer to them! that is quite another 
matter. I remember one el even-year old 
boy, new to our school, who attempted to read 
to his group with almost no preparation. He 
was an abominable reader and by the time 
he had finished practically the entire group 
was quietly reading. He was chagrined to 
the point where hard labor was attractive. 
Or rather reading became a matter of far 
more importance than he had ever deemed 
it. He requisitioned the corribined forces of 
home and school, to help him choose another 
selectlion and master ft thoroughly. His 
joy when the class gave him attention was 
akin to that he experienced upon the play- 
ground when he pitched a good curve. Read- 
ing had been made worthwhile; it had been 
put into the list of accomplishments worthy 
of a boy's best effort. 
When children spend much time in read- 
ing, they pick up most of the necessary read- 
ing abElties. But whenever occasion arises 
the teacher calls all or a part of the class to- 
gether for a lesson in reading skill. For tb's 
she may use a school reader, but she often 
prefers a supplementary geographical or his- 
torical reader, thinking this the best medium 
for teaching how to Study. In fact adequate 
reading experience requires a goodly collec- 
tion of books, general reference books, sup- 
plementary geography, history and nature 
study readers, and story books. The ones 
commented upon below have been tried out 
and found valuable. The list is not Com- 
plete, and there is somewhat an overbalance 
of story books against informational ones. A 
more detailed list made up by members of 
the class of 1921 of the Harrisonburg Nor- 
mal School will be published in a later issue 
of The Virginia Teacher, 
Skinner, Eleanor L.—Tales and Plays from 
Robin Hood. Cincinnati: American Book 
Company. 1915. 236 pages. (72 cents). 
Bound in Lincoln green this little book has 
all the charm of the immortal Robin himself. 
The selected stories are told simply but in 
beautiful style. The little plays tempt young 
actors of today into a blissful loss of self-con- 
sciousness upon the stage. I have seen more 
ithan One fourth-grade boy master the reading 
process in order to be chosen to read a favor- 
ite part aloud. Although not a complete 
edition, this one is probably the best one for 
school use. 
Bender, Millicent S.—Qreat Opera Stories. 
New York: The Macmillan Company. 
1921. 186 pages. (80 cents). 
This is one of the "Every Child Series." 
It contains stories from some of the world's 
greatest operas retold from original sources 
It will be good supplementary reading for 
the course in mlusic appreciation. 
Catherwood, Mary H.—Heroes of the Mid- 
dle West. Boston; Ginn & Company. 
1898. 141 pages. (64 cents). 
The early history of the Mississippi Val- 
ley is here told with dramatic charm. The 
writer has made a very faithful study of her 
sources and there is much use of lirst hand 
material. This is the type of history book 
that a grammar grade boy borrows in order 
to read it through ahead of the class. 
Skinner & Wickes—A Child's Own Book of 
Verse. New York: The Macmillan Co. 
1919. Book 1, grades 1-4, 92 pages, (72 
cents). Book 2, grades 3-5, 130 pages, 
(80 cents). Book 3, grades 4-7, 124 pages, 
(80 cents). 
A collection of the world's best poetry for 
children, well adapted for use as supplemen- 
tary reading material. These poems are 
equally good for individual or class reading. 
Children love the books and unconsciously 
acquire a permanent taste for poetry. They 
are well bound, printed in good clear type, 
with inimitable illustrations. 
Colum, Padraic—The Children's Homer, or 
the Adventures of Odysseus and the Tale 
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of Troy. New York: The Macmillaa 
Company. 1918. 254 pages. ($2.25). 
The "World's greatest story" told for 
those whose imaginations are best "used to 
deeds and wonders," the boys and girls. Bv 
weaving selected stories from the Iliad and 
Odyssey around the figure of Telemachus, 
Mr. Colum has made one continuous tale. 
Willy Pogany's illustrations breathe the very 
spirit of old Greece into the pages of this 
little book. Every boy and girl has the in- 
alienable right to know Homer—would that 
every one could know him through this un- 
usual edition! 
Greene, Frances Nimmo—King Arthur and 
His Court. Boston: Ginn & Company. 
1901. 126 pages. (72 cents). 
This is a good edition for children's use. 
It is printed in good bold-faced type and 
well-bound. The style is good and the lan- 
guage easily within the grasp of fourth grad- 
ers. The stories are dramatically told and 
are easily made into little plays. 
Cobb and Cobb—Clematis. 246 pages. (60 
cents).— Arlo. 206 pages. (55 cents) 
—Anita. 285 pages. (65 cents). Newton 
Upper Falls, Mass.: Arlo Publishing Com- 
pany. I9I7- 
These three "Arlo Books" are stories of 
rather unusual dharm.They are so well writ- 
ten that they lend themselves well to oral 
reproduction, to division into thought units 
for oral reading, or to study lessons. "Cle- 
matis" is a story of American child life well 
adapted for use as the first complete reading 
book with a strong third grade or a weak 
fourth grade,. "Arlo" is an interesting story 
of a boy living among the mountains of south- 
ern Europe. Anita is a little Colorado girl 
living with her parents in a mining camp of 
the early days. Her experiences give an in- 
timate picture of the western mining country 
at that period. 
Foster & Cummins—Asgard Stories. Boston: 
Silver, Burdett & Company. 1901. no 
pages. (72 cents). 
This edition of the Norse myths is well 
adapted for use as a supplementary reader 
from the fourth to the sixth grades. A pro- 
nouncing vocabulary adds m'uch to the worth 
of the book. 
Young, Martha—When We Were Wee. 
New York: The Macmiillan Company. 
1914. 153 pages. (80 cents). 
This story of a family of ten grandchil- 
dren living in the blackbelt of Alabama dur- 
, ing the war between the states gives the child 
an insight into What life Was really like in 
the South during this period. It is illustrat- 
ed with some photographs of the grandchil- 
dren and their aunts. Qne of these aunts, 
Miss Julia Strudwick Tutwiiler, afterwards 
became one of Alabama's leading educators,- 
known all over the country for her work in 
prison reform and child labor. Her father, 
the grandfather in the story, was born ;n 
Harrisonburg and received one of the first 
degrees from the University of Virginia. 
Scott, F. L.—How the Flag Became Old 
Glory. New York: The Macmillan 
Company. 1915, 173 pages. (80 cents). 
Our country's history is here told in a 
series of stories and poems. There is consid- 
erable new material. The author has drawn 
freely from Southern literature and thus gives 
a well-rounded picture. This book will serve 
equally well as a supplementary reader for 
ordinary use, as a source for special readings 
for opening exercises, or as a collection of 
stories for the child's individual reading. 
Froelicher, F. M.—Swiss Stories and Leg- 
ends. New York: The Macmillan 
Company. 1917. 147 pages. (80 cents). 
These stories are suitable for supplemen- 
tary reading in grades 4-6, especially in con- 
nection with a study of Swiss child life. 
Frentz, F. W.—Uncle Zeb and his Friends. 
Boston: Atlantic Monthly Press. 1919. 
224 pages. (90 cents). 
These stories give a touch with nature 
and a refreshing inspiration toward the home- 
ly virtues. A vast amount of scientific know- 
ledge about everyday things is wrought into 
them. The stories do not form a "whole" 
but each is in itself a complete unit. 
Best, Susie M.—Glorious Greece and Imper- 
ial Rome. New York: The Macmillan 
Company. 1921. 225 pages. (80 cents). 
Miss Best has prepared here a most ex- 
cellent background for the study of American 
history. She tells her stories well, and has 
the knack of choosing stories interesting to 
ebfldren. The book is well illustrated. 
Baldwin-Livengood—Sailing the Seven Seas. 
Cincinnati; American Book Company. 
1920. 304 pages. ($1.00). 
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A series of adventure stories intended to 
awaken interest in the seas, and especially in 
the American merchant marine. The boys 
and girls will find this book thrilling, and 
yet it will be of great benefit to them. For 
grades 6-7. 
Chapman, F. M.—The Travels of Birds 
New York: D. Appleton & Co. 1916. 
159 pages.—Our Wintler Birds. Appk- 
to'n. 1919. 180 pages. 
These books are a rare find, with scienti- 
fic knowledge so we'll told that they are sure 
to hold boys and girls. "The Travels of 
Birds'' gives good nlaps of the routes the 
birds take in their migrations. "Our Win- 
ter Birds" contains illustrations in color of 
both the permanent residents and the visitors. 
These books will be invaluable in connection 
with a Bird Club, or a project in bird study, 
they will be equally good for individual read- 
ing in the grammar grades. 
Bates, Katherine Lee—The King of the 
Golden River. Chicago: Rand McNally 
Company. 1903. 82 pages. 
This little story of Ruskin's is indispen- 
sable in the grammar grades—every boy and 
girl has the right to read it at this period. 
There is nothing else with quite the same 
lesson of human kindness so artistically told. 
Miss Bates has edited this edition very care- 
fully. 
Stickney, J. H.—The Water Babies. Boston: 
Ginn & Company 1916. 273 pages. 
(60 cents). 
This is a good edition of this valuable 
fairy story, within the grasp of the fourth 
grade, but better suited to the fifth or the 
sixth grade. There are notes and some good 
illustrations. 
Southworth & Kramer—Great Cities of the 
United States. Syracuse, N. Y.: Iriquois 
Publishing Company. 1916. 309 pages. 
In this book the important facts in the 
geography of the United States are grouped 
around representative cities. It will prove 
very valuable in training fifth and sixth grade 
children to give supplementary reports. 
Dunn, Fannie W.—What Shall We Play:' 
New York: The Macmillan Company. 
1918. 182 pages. (80 cents). 
A collection of favorite stories in play 
form. Good for reading in "parts." One 
of the "Everychild Series." 
Katherine M. Anthony 
VII 
PRIMARY LANGUAGE 
A THIRD GRADE EXPERJMENT 
The real teaching of language is often 
neglected in our primary grades. If we were 
to ask oiur fourth grade teachers to tell us 
which subject they find their classes to be 
least proficient in, I believe that the answer of 
a large number will be "language". Lan- 
guage is rather an intangible subject to teach 
in a Well rounded way and the results of the 
work are not always ponderable or meas- 
urable. For these reasons many schoolrooms 
miss the benefits and joy to be derived from 
language work with small children; but it 
offers great opportunities for habit building 
and for creative work and deserves our seri- 
ous consideration and best efforts. 
I believe that we do not set as definite aims 
for this work as we should and we do not do 
as intensive work as worth-while backgrounds 
demand. We sometimes allow the primary 
children to follow the line of least resist- 
ance in language. When a group shows that 
they are very much interested in some par- 
ticular phase of the work, they are allowed 
to spend most of their time on that one phase. 
Sometimes the teacher enjoys one form of 
work much more than another and uncon- 
sciously strengthens that preference to the 
neglect of other phases. 
Because we do not take the child's meas- 
ure in language, at regular intervals, as we 
do with his number work and reading, we are 
inclined td feel that it is not necessary 
for us to do as systematic, definite work as 
we do in those branches. 
Let us, as primary teachers, set about 
changing this situation. We should have an 
aim in language, for every day we should 
know what we Want to accomplish 
with our grade and work toward that goal 
surely and steadily. In order that we may 
preserve the spontaneous, free self-expression 
characteristic of mlost children upon entering 
school, and to secure in them steady growth 
in the mastery of style and form, so that both 
their oral and written expression tmay he 
effective, it is necessary for us to be keenly 
awake to our daily task. 
THIRD GRADE ORAL ENGLISH 
In order that the oral English of the chil- 
dren of the Third Grade may be well rounded, 
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intendents and boards of education may be 
frequently aided by the advice of the teacher-: 
who are nearest to the problems that fre- 
quently demand attention. The needless 
fear that such organizations may infringe 
upon the functions of the superintendents has 
hitherto checked progress in many communi- 
ties, but where superintendents, boards of 
education, and citizens are genuine well- 
wishers, they are quick to see the value of the 
advice and assistance of the classroom teacher 
in the solution of classroom problems. 
VALUE OF LESSONS ON FOOD AND NUTRITION 
An experiment carried on in Akron, Ohio 
in teaching lessons on food and nutrition to 
ascertain whether improvement in the physi- 
cal condition of children could be produced 
through the medium of instruction alone, in- 
dicated by a large percentage of gain above 
normal that instruction did result in better 
health and improved living conditions. The 
results of this experiment should encourage 
those who have been making an effort to 
arouse interest in this work in our public 
schools. 
ADVOCATES THE MOTION PICTURE IN 
EDUCATION 
Enthusiasm for the mlofiion picture busi- 
ness was recently expressed by Sir Gilbert 
Parker in unmeasured terms. The whole 
movement of the film world, he declares, has 
been upward during its decade of development 
from the day of the nickelodeons. He advo- 
cates, not only the large use of motion pic- 
tures in education, but is a staunch believer 
in the establishment by the Government of a 
regular film service in the schools, as a means 
of accomplishing important ends in citizenship 
education. 
BETTER SALARIES FOR BETTER TEACHERS 
Of the public school teachers of the 
United States 140,000 have had training 
equivalent to high-school graduation and two 
years or more of professional training in ad- 
dition- Of our public-school teachers 560,- 
000 have had less than this modest minimum. 
America's greatest educational need is a train- 
ed teacher for every child. To- reach this 
goal, the members of the teaching profession 
in America must agree to the following— 
1. Make use in season and out of season 
of legitimate effective publicity and propa- 
ganda. 
2. We ourselves must see to it that 
needed legislation is enacted which will re- 
quire a decent minimum of training for all 
who are permitted to enter the teaching pro- 
fession. 
3. Superintendents, principals, and high- 
school teachers must comprehend the problem 
as a Whole and exercise such influence that a 
fair percentage of the best boys and girls in 
the upper quartile of our high-school senior 
classes shall be attracted into the teaching 
service. 
4. The State must provide teacher- 
training institutions of college rank properly 
equipped and supported, and numerous enough 
to insure within a reasonable period—five 
years—a trained teacher for every child, 
5. The public must everywhere accord 
to the teaching profession a decent degree of 
social recognition. 
6. There will be a shortage of trained 
teachers until such time as compensation is 
adequate to mlake the profession attractive. 
Adequate compensation must be sufficient 
to provide— 
1. A living which includes food, cloth- 
ing, bousing, laundry, incidental essentials, 
medical, dental and surgical care, insurance, 
church, legitimate charity expense, and all de- 
sirable facilities for Wholesome recreation and 
the promotion of health. 
2. Sbdial and professional growth, in- 
cluding expenditures for social life, including 
association with the attractive personalities 
of one's community, reading matter, music, 
art, expense of educational associations and 
meetings, travel, and professional training in 
institutions of leiaming.. 
3. For a high percentage of all teach- 
ers, women as well as men, especially those 
who have been in the profession five years 
or more, compensation for the support of 
members of the family or other dependents 
4. An annual surplus for investment. A 
teacher who has served faithfully and invest- 
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ed thriftily for a period of thirty or thirty- 
five years should have a living income from 
investments. The teacher is entitled to a 
return for the investment of time and cash 
involved in preparation for professional 
duties. 
The average salary in the United State) 
is still pitifully inadequate. It is not suffi- 
cient to attract enough high-grade young 
men and young w(omen into the profession 
to do the job which must be done. This in- 
adequacy is not due to National poverty. 
We are not poor. We are rich. 
There is indubitable evidence of the 
ability of the United States to pay adequate 
salaries to the teachers of our public schools. 
This evidence may be enumerated under four 
heads.—The Journal of the National Edu- 
cation Association. 
IX 
active co-operation of each and every citizen 
of the comlmunity. Providing equality of 
opportunity "for all the Children of all the 
people" is no small undertaking. If th'S 
country is to continue to be the Mother Dem- 
ocracy, shedding its rays of liberty and free- 
dom throughout the earth, we must have an 
enlightened and an educated electorate. The 
fountain head of our democracy is the public 
school system and the state must rise or fall 
with its schools. It must follow then that 
the best investment a state can make is in the 
education of its boys and girls upon whose 
shoulders the duties and responsibilities of 
citizenship must rest. 
HOW THE CO-OPERATIVE EDU- 
CATION ASSOCIATION IS 
SERVING THE STATE 
The Co-operative Education Associatio i 
is rendering an invaluable service to the cause 
of education in Virginia. For the past 
Seventeen years it has worked continuously for 
the improvement of the educational and social 
needs of the state. Through the communitv 
leagues which are organized under the aus- 
pices of this Association, new buildings have 
been erected; teachers' salaries supplemented; 
music, libraries, and laboratories put in 
schools; establishment of medical and dental 
clinics; purchasing of playground and athle- 
tic equipment; or anything that was needed 
to improve the conditions in the school and 
community. 
The plan is very simple. The teacher or 
other interested citizen calls a meeting of the 
people of the community. The purpose of 
the league to improve the school and civic- 
conditions is announced and a short talk on 
the neighborhood needs is given. An organi- 
zation is perfected and Committees on 
Schools, Health, Highways, Entertainment, 
Membership, and Civic and Moral Better- 
ment are appointed by the chair. The meet- 
ings are held bi-weekly or monthly and a 
definite program suggested by the Co-opera- 
tive Education Association is followed. Last 
year 346 leagues held patrons days; 144 ob- 
served health day or health week; 144 good 
roads meetings; and 177 leagues did special 
work along social and recreational lines. 
Wherever Community Leagues are or- 
ganized we have as a rule progressive schools. 
There are about 1400 school leagues in Vir- 
ginia with 40,000 citizens among the mem- 
bership. 
Last session three hundred and ten 
thousand dollars was raised by the citizens 
through the leagues for betterment of our 
schools. Two hundred citizens attended the 
various meetings of the leagues Where they 
discussed and studied the big problems in 
connection with the school and community 
life. The school can not be a force in the 
community unless we have the interest and 
The following is What Superintenden': 
A. H. Hill says about the Co-operative Edu- 
cation Association: "I beg to say that the 
work Of the Co-operative Education Associ- 
ation is so well established in the state of 
Virginia that I presume every well-informed 
citizen looks upon it as a permanent insti- 
tution just as he looks upon the State Board of 
Education, the State Highway Commission, 
the State Board of Health. The Co- or 
operative Education Association has done a 
most valuable work in the development of 
rural communities and it would be nothing 
short of a calamity for anything to happen 
to impair its usefulness in our State." 
George W. Guy 
..■!,'I'i&'ii'i*!'<• :- I'.Vi! iTI■ Uk?U&wSlfi-mVk 
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X 
SOME RECENT BOOKS OF INTER- 
EST TO TEACHERS 
The Project Method of Teaching, by Jobn A. 
Stevenson. NeiW York: Tbe Maamiiilian Co. 
1921. 305 pages. ($1.80). 
This treatise is one of the most satisfac- 
tory and readable on the project method that 
the reviewer has had the privilege of reading- 
It is practical and concrete- The first half is 
devoted to the exposition of the meaning of 
the term "project" and the importance of this 
new method as a supplement to other methods 
already in common use. It is defined as a 
"problematic act carried to completion in its 
natural setting". The application of the idea 
is fully shown in the latter half of the book 
and many concrete llllustrations of projects 
whoh have been used in the different grades 
of school work are given for the use of the 
reader. A bibliography covering twenty-two 
pages, but lacking critical comment, will be 
of great use to those who wish to carry the 
subject further in their study. 
C. K. Holsinger. 
Caesar's Gallic War, Books vi and vii, by 
R. W. Lilvingstone and C- E. Freeman. Ox- 
ford: The Clarendon Press. 
Sali.ust's The Jugtjrthine War, edited by 
H- E. Butler. Oxford; The Clarendon Press. 
The Caesar is a very successful attempt to 
lessen the difficulty of all teachers of the early 
stages of Liatin by having the subject-matter 
partly in the original and partly in transla- 
tion. There are four outstanding advantages: (1) much more Caesar can be read than under 
the old method; (2) there will be more inter- 
est in and knowledge of the story; (3) gram- 
matical points in Latin are stressed; and (4) 
the English translations offer good material 
for retranslaition into Latin. 
The introduction—which includes facts 
about Caesar, his Province and his achieve- 
ments, and about his army—will especially 
interest boys and will help them to realize 
that the book is really by a human being. 
What has been said about Caesar's Gallic 
War can be said about tne edition of Sallust, 
for the idea is the same. The aim of the book 
is to make it possible for a class to read the 
Jugurtha within the restricted time available 
for the teaching of Latin- 
Margaret V, Hoffman. 
Our Public Schools, Their Teachers, Pupii.s, 
and Patrons, by Oscar T. Ciorson. New 
York; American Book Co. 283 pages. 1920. ($1.28), 
This book falls into a class now less fre- 
quently appearing from the educational press, 
being a summary of the experiences and 
thought of a successful teacher-administrator 
as the shadows are lengthening in his life. 
It can therefore be excused for being introduc- 
tionless and indexless. Just as the teachers 
with little experience and training have long 
profited by reading White's Art of Teaching 
and Chancellor's Our Schools and their Ad- 
ministration, so they will profit by this 
treatise. For the young teacher there is help 
in dodging pitfalls and in directing into lines 
of valuable community and school effort- 
On the whole it is an optimistic consideration 
of the factors that go to make for progress 
in our American public school system. If, at 
any time, it departs from this it is when the 
work of the teacher-training institutions is 
referred to or those newer practices that are 
rapidly displacing many of the old. Some 
notion of the content of the book is seen in 
the following sample chapter headings: Pur- 
pose and Improvement of Our School System, 
Teachers' Reading Circles, Power of Senti- 
ment, Co-operation of Teachers and Patrons. 
W. J. Gifford. 
Beginning Latin, by Perley Oakland Place. 
New York: American Book Co- 1919. 398 
pages. ($1.40). 
This book offers very practical, helpful 
material for the teaching of first year Latin. 
The approach is made through Interesting 
facts about Roman history and civilization as 
a background for the study of the language. 
The book stresses the value of Latin and 
the relation of Latin to English. This is 
done not only with respect to derivation of 
words, but English grammar is made intro- 
ductory to each point of Latin syntax. 
The subject matter is well .arranged. The 
chapters are in three sections, and each sec- 
tion is a lesson. There are many well select- 
ed illustrations. Another feature of the book 
is the many unique devices to aid the pupil 
to do his work efficiently. 
Margaret V. Hoffman. 
Introduction to the Elementary Functions. 
by Raymond Benedict McClenon and William 
James Rusk. New York: Ginn & Company. 
1918. 244 pages. ($1.80). 
Many attempts have been made to co-ordinate 
various branches of freshman mafthematics 
The results of such attempts have usually been 
in a form too difficult for the average student, 
or the result has been a sort of hybrid collec- 
tion of separate chapters from the different 
subjects. In the latter case, the student is re- 
quired to skip about, taking first a chapter of 
advanced algebra, then one of trigonometry 
and perhaps another of analytic geometry and 
then repeat another series of chapters of these 
separate subjects. No sooner does he get his 
attention fixed on the processes of one suhject 
than he is made to jump into an entirely differ- 
ent set of processes in the treatment of another 
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subject. This skipping about gives him a 
taste of each but a knowledge of none. 
A better attempt, however, has been made in 
the Introduction to the Elemenftary Functions 
by McCIenon and Rusk. This book makes use 
of the principles of algebra, geometry and 
trigonometry in developing the subject-matter 
of analytical geometry and the calculus in ele_ 
mientary form. The development of the prin- 
ciples of these subjects runs smoothly along 
with no gaps nor abrupt changes in subject- 
matter. This is accompiisbed by developing all 
parts of the subject from the idea of func- 
tionality. 
The book is in general accord with the re- 
cent report of the National Committee on 
Mathemiatical Requirements published as Fec- 
ondary School Circular No. 8, by the Bureau of 
Education, Department of the Interior, Wash- 
ington, D. C., with regard to the teaching of 
functionality in secondary mathematics- This 
text should receive a, warm welcome because 
it flits the needs of the freshman class whether 
students intend to elect mathematics in later 
years or not and gives them a broader view of 
the subject than they would get if -they spent 
a few weeks on, one subject and a few weeks on 
another. 
This book contains the essentials of ele- 
mentary trigonometry, analytical geometry and 
the first course in differential calculus with 
applications of maximum and minimum. 
Heney A. Cohverse 
Manners and Conduct In School and Out, by 
Fanny R. Smith. New York; Allyn and 
Bacon. 1921. 28 pages. (40 cents). 
"The gentle mlnde by gentle deeds is knowne; 
For a man by nothing is so well bewrayed 
As by his manners." 
This quotation is on the title page of this 
little book and the author, with the deans of 
girls of Chicago high schools, has had as her 
purpose to "help girls and boys to become hap- 
pier, more agreeable, and more effective citi- 
zens." 
In understandable, yet ideal-compelling, 
form the rules and guides for courtesy are 
given for various places where youth is found, 
and as duties to others and to self- 
The book is attractively arranged with in- 
spiring quotations appropriately placed. 
Natalie Lancaster. 
Representative American Plays, edited by 
Arthur Hobson Quinn. New York: The 
Century Company. 1921. Revised Edition. 
969 pages. ($4.00). 
The editor has taken advantage of the fourth 
printing of this standard collection of Ameri- 
can plays—itself an evidence of the growing 
interest in American drama—to bring all 
references up to date. A particular addition 
to the present volume is the extended bibli- 
ography. 
The twenity-flve plays here printed include 
some that were heretofore available only in 
rare editions, some not previously published; 
but all are the work of important American 
playwrights and have had an influential part 
in the development of the American stage. It 
is certainly the best source book in this field. 
The plays range from Thomas G-odfrey's 
The Prince of Parthia, the first play written by 
an American to be performed in America by 
a professional company of actors in 1767, down 
to Raohei Crothers's He and She. Bronson 
Howard's Shenandoah and William Gillette's 
Secret Service are included, as are also 
Thomas's The Witching Hour and Langdon 
Mitchell's The Hew York Idea. 
C. T. Logan 
Americans All, edited by Benjamin A. Hey- 
drlck. New York: Harcourt, Brace & 
Company. 1920- 335 pages. ($1.20). 
To teachers Who would use the short story 
as a means of interpreting American life Mr. 
Heydrick's collection will make an immediate 
appeal. He disclaims for his book any at- 
tempt to illustrate the historical development 
or to differentiate the technique of the short 
story; but he has chosen fourteen stories that 
give us a variety of Americans in a variety of 
situations. And it is a fresh collection, the 
only standby being the always readable Gift 
of the Magi. 
The easy natural style of the editor's 
sketches of his authors does not suggest the 
formalism of so many histories of American 
literature; high school boys and girls will 
read them with ia definite interest. 
Mr. Heydrlck has been fortunate in secur- 
ing for his volume an account by Dorothy 
Oanfleld of how her story, Flint and Fire, 
started and grew. 
C. T. Logan 
XI 
SCHOOL ACTIVITIES 
An addition to the teaching staff of the home 
economics department at Harrisonburg this 
fall is Miss Edna G. Gleason, 
Members a native 0!f Wisconsin, who ATICHimCXo 1 T il /"^ | 
f -p..-.if,, comes here from i eachers Col- 
lege, New York, where she was 
an assistant in the home economics department 
of Horace Mann School. Miss Gleason, who 
is a graduate of Lewis Institute, Chicago, and 
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of Teachers College, New York, was for six 
years a member of the faculty of the St. Cloud 
State Normal School in Minnesota, 
Miss Louise Franke, who is a graduate ol 
the Savage School of Physical Education, was 
formerly an instructor in the Woodrow Wil- 
son high school, Portsmouth. 
Miss Amy J. Stevens, of Alabama, is the 
new librarian. Miss Stevens has been en- 
gaged in public library work in Washington, 
D.C. She is a bachelor of science of Teach- 
ers College. 
Miss Fannie M. Nunally, who is giving 
instruction in school and home nursing, is a 
registered nurse and has for several years 
been connected with the West Virginia State 
Hospital at Terra Alta. 
Mrs. J. Frank Blackburn, president of die 
Harrisouburg Music Lovers Club, has re- 
sumed instruction in voice after a year's ab- 
sence from this faculty. 
The training school staff for the present ses- 
sion is as follows: Miss Katherine M. An- 
thony, supervisor; Junior high 
Training school: Miss Ethel Spillman— 
School geography and history, Miss 
Staff Frieda Johnson—English, Miss 
Elizabeth Harnsberger —Latin 
and mathematics; Grammar grades: Miss 
Vada Whitesel—sixth, Miss Orra E. Bow- 
man—fifth, Miss Elizabeth Rucker—fourth, 
Miss Zoe Porter—third, Miss Virginia Buc- 
hanan—second, Miss Lois Campbell—upper 
first, Miss Mary Cornell—lower first; Rural 
junior high school (Pleasant Hill): Miss 
Sallie Blosser. 
Miss Mary L. Seeger is again director of 
kindergarten and will do critic work in her 
grade; while Miss Edna T. Shaeffer will this 
year supervise teacher training in music thru 
all the grades. 
With about sixty seniors doing their practice 
teaching under the direction of thirteen critic 
teachers, each student-teacher will have a raax- 
imuim of attention from her critic teacher. 
There are only two changes in the staff of 
the training school. Miss Elizabeth Rucker 
(Harrisonburg, 1912) has been a fourth 
grade critic teacher at Winthrop College, 
Rock Hill, S. C-," and Miss Lois Campbell 
has a bachelor's degree from Georgetown Col- 
lege, Georgetown, Texas, followed by several 
years of teaching in the public schools of that 
state. 
So limited are dormitory accommoda- 
tions at Harrisonburg that more than 100 
students are being cared for 
Need of a elsewhere, of Whom 65 are liv- 
Dormitory ing in private homes. Each 
year finds the need greater for 
an additional dormitory; and the condition 
has now reached a point where failure to pro- 
vide increased accommodations will seriously 
hamper the Harrisonburg school in the per- 
formance of its chief service to the state, that 
is, in providing professionally trained teachers. 
The registration for the first quarter, 1921-2, 
has reached a total of 372 students, distribut- 
ed as follows: degree students, 
Registration 5; postgraduates, 14; seniors, 
146; juniors, 193; specials, 14. 
Students this fall entered Harrisonburg on 
the basis of standardized intelligence tests, in 
conformity with a recent ruling 
Admission of the Virginia Normal School 
Thru Intelli- Board.The ruling provided that 
g'ence Tests persons who have taught school 
for three years on a first grade 
certificate may be admitted for regular normal 
school credit provided they make satisfactory 
scores on an intelligence test. This in no 
sense lowers the admission requirements; on 
the other hand, the experience of colleges and 
universities is showing that admission on the 
basis of intelligence tests results in a higher 
grade of student. 
The process of getting oriented has been 
made an easy one by means of the various 
entertainments which have 
Entertain- filled the time of the first 
ments weeks. After a full registra- 
tion day on September 2t 
students enjoyed an eight-reel movie in the 
auditorium. The following morning at as- 
sembly there was the regular academic pro- 
cession with a talk by President Duke. Fri- 
day night all students were entertained at a 
faculty reception at "Hillcrest." 
The morning of September 28 President 
S. P. Duke introduced to the student body 
Mr. John W. Morrison, Mayor of Harrison- 
burg, and Mr. Thos. P. Beery, president of 
the Harrisonburg Chamber of Commerce. 
Both these gentlemen welcomed students to 
this city quite heartily, assuring them that 
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Harrison burg regards the State Normal School 
among the chief of its assets. 
A week later, September 30, everybody 
much enjoyed the Y. W. C. A.'s informal re- 
ception in Harrison Hall—from Grace Heyl's 
model schoolroom to Anne Christiansen's 
"Going to Jerusalem" and from sideshow to 
ice cream. 
On Saturday the Presbyterian girls were 
treated to a picnic at Rawley Springs, the 
Lutheran girls enjoyed a social evening at the 
home of their Harrisonburg minister; and 
everybody went to the gymnasium at 8 o'clock 
to see the new girls get wiped up in a game 
of basket ball with the old girls. 
But something went wrong with the ig- 
nition or the spark plug or something else— 
for calculations were all upset when the, new 
girls began to run up in the second half until 
they ended the contest with a score of 23 to 
20. It is narrated that the old girls have had 
little to say about basket ball since. But the 
year is young! 
Sunday, October 2, will be remembered by 
the Methodist girls as the day when they were 
all entertained at dinner in the homes of 
Harrisonburg Methodists. 
Both the Episcopalian and the Baptist girls 
were entertained the evening of October 7, 
the Episcopal girls at the home of Mr. Frank 
L. Sublett, the Baptist girls at the church on 
East Market street. 
Members of the Christian church and of 
the Catholic church have also enjoyed the 
hospitality of their congregations. 
Students who completed their work at the 
end of the second summer term, 1921, and 
therefore receive professional 
Graduates diplomas, as announced by E)r. 
Henry A. Converse, Regis- 
trar, are as follows 1 Reva Bare, Lucile Agnes 
Bowles, Emily Katherine Burger, Linda 
Louise Carter, Edna Ruth Dellinger, Alice 
Dunbar Dickie, Florence Katherine Watson, 
Mattie Cornelia Worster, ,and Mary Thomp- 
son Morel and. The bachelor of science de- 
gree goes to Nora Crickenberger following 
completion of the work in high school teach- 
ing and administration. 
Dr. John W. Wayland was in Indiana 
from August 29 to September 9, where he ad- 
dressed two teachers' insti- 
Addresses tutes, that of Newton countv 
at Kentland, and that of Owen 
county at Spencer. Dr. Wayland also ad- 
dressed the teachers ot Frederick and Clarke 
counties, Virginia, September 30, on the cor- 
relation of history, georgraphy, and civics. 
The same meetings Were addressed by Dean 
W. J. Gilford Who spoke on scientific meas- 
urements in education. 
Miss Katherine M. Anthony and Miss 
Mary Louise Seeger both gave demonstra- 
tion lessons before teachers of Shenandoah 
county at Woodstock on October 1. They 
took a similar part in last fall's program, and 
the concrete helpfulness of these lessons im- 
mediately insured their popularity. 
Meeting in Harrisonburg October 7 and 8, 
the Rockingjham County Teachers Associ- 
ation was addressed by President S. P. Duke 
and Miss Elizabeth P. Cleveland. Group 
discussions at this time were conducted by 
Miss Anthony and Dr. Gilford. 
A list of appointments is offered below and 
virtually completes the record 
Appoint- 0f appointments of the classes 
ments 0f jgai, Which was begun in 
July number of The Virginia Teacher. A 
few of last year's seniors will remain at home, 
namely Virginia Burgess, Elizabeth White, 
Ella Holloran and Ruth Fulton. Maizfe 
Morgan (Mrs. Shelf Devier) is at home in 
Harrisonburg. Elizabeth Burkhardt has rc- 
-recently had to undergo a severe operation 
and will be unable to return as she had hoped 
to do. Mildred Barker is continuing her 
studies at William and Mary College. 
A few changes have occurred and others 
will no doubt occur in the addresses already 
given, due to changes of work or acceptance 
of different work. Gladys Hopkins has been 
promoted to the position of high school prin- 
cipal at the Blue Grass High School, Crab- 
bottom. Mattie BroWn has been promoted to 
the position of music supervisor in Danville 
after a summer of study in George Peabody 
College for Teachers. 
Margarette Abbott—High School Assistant, 
Schuyler High School. 
Maizie Aistrop—Grammar Grades, Wheel- 
er's Cave, Nelson County. 
Estelle Baldwin—Grammar Grades, Rosslyn. 
Reva Bare—Grammar Grades, Natural 
Bridge. 
Susie Bourdon—Primary Grades, Appalachia. 
Lucille Bowles—English and History, Belle 
vue High School. 
Emily Burger—Primary Grades, Scarboro, 
W. Va. 
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Frances Buckley—Home Economics, Shiloh. 
Linda Carter—Ungraded Class, Norfolk. 
Frances Chittum—Home Economics, Clayton, 
N. J. 
Elizabeth Daniel—English and History, 
Hutcheson High School, Baskerville. 
Zadie Davis—Grammar Grades, Scottsville. 
Ruth Dellinger—Grammar Grades, King 
George. 
Alice Dickie—Grammar Grades, Scottsville. 
Virginia Drew—Primary Grades, Williams- 
burg. 
Phyllis Eastham—Grammar Grades, Norton. 
Annie Elgin—Grammar Grades, Ox Road. 
Mary Lee Gardner—Grammar Grades, 
Myrtle. 
Bertha Huffman—Home Economics, Junior 
High School, Alexandria. 
Kathleen Huffman,B. S.—High School Math- 
ematics, Gassaway, W. Va. 
Rita McGaha—Junior High School, Bruns- 
wick, Md. 
Helen Marshall—Grammar Grades, Crozet. 
Mary Moreland—Home Economics, Norfolk. 
Elizabeth Murphy, B. S.—George Mason 
High School, Arlington Co. 
Ruth Newman—Primary Grades, Richmond. 
Ellen Nock—Primary Grades, Wachaprague. 
Chloe Peck—Junior High School, Glade 
Hill. 
Ruth Quigg—Home Economics and Science, 
McDowell High School. 
Helen Richardson—Primary Grades, Rich- 
mond. 
Edith Sagle—Hbme Economics and Manual 
Arts, Montpelier High School. 
Era Showalter—Primary Grades, Warrenton 
Mary Stephens—Primary Grades, Brookneal. 
Mary Anne Swift—Grammar Grades, Jarrat. 
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Helen Thompson—Grammar Grades, Goshen. 
Kathleen Watson—Junior High School, 
Charleston, W. Va. 
Marguerite Whitney, B. S.—Home Economics 
Whitmell High School. 
Kathryn Willson—High School Assistant. 
Parnassus. 
Bertha Wilson Home Economics, New Lou- 
don Academy, Forest Depot. 
Mattie Worster—Fourth Grade, Portsmouth. 
DIRECTORY OF OFFICERS 
STUDENT GOVERNMENT 
Alberta Rodes, Greenwood, president; 
Margaret Bulloch, Portsmouth, vice-presi- 
dent; Bemicef Gay, POTtsimouth, secretary. 
Executive Board—Mildlred Lamphier, 
Norfolk; Anne Christiansen, Newport News; 
Sue Raine, Lynchburg; Etheleen Jones, Vir- 
ginia Beach; Sallie Loving, Stage Junction; 
Rosa Heidelburg, Rustburg; Elizabeth Spar- 
row, Wilmington, N. C.; Mary Stuart 
Hutcheson, Brownsburg. 
y. w. c. A. 
Louise Bailie, Canton, N. C., president; 
Roberta Coffield, Portsmouth, vice-president; 
Sue Raine, Lynchburg, secretary; Celia 
Swecker, Monterey, Highland county, treas- 
urer; Margaret Bulloch, Portsmouth, under- 
graduate representative. 
Chairmen of Committees—Social Service, 
Nell Waters, Roanoke; World Fellowship, 
Virginia Greenland, Norfolk; Bible Study, 
Lena Wolfe, Mt. Jackson; Social, Sara Tabb, 
Portsmouth; Social Standards, Anne Chris- 
tiansen, Newport News; Program, Bernice 
Gay, Portsmouth; Alumnae, Eunice Lambert, 
McGaheysville. 
ATHLETIC COUNCIL 
Mary Philips, Bedford, Degree; Grace 
Heyl, University, P. G.; Clotilde Rodes, 
Greenwood, Senior; Nan Taylor, Waynes- 
boro, Junior; Ruth Roark, Alta Vista, Rack- 
ets; Anne Gilliam, Petersburg, Pinquets; 
Dorothy Bonney, Savannah, Ga., president. 
Pinquet Tennis Club—Louise Palmer, 
Middlesex Co., president; Mary Carolyn 
Harris, Pendleton, secretary-treasurer. 
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Racket Tennis Club—Edna Draper, pres- 
ident. 
CLASSES 
Degree Class of 1922—Penelope Morgan, 
Danville, president; Rose Heidelburg, Rust- 
burg, vice-president; Dorothy Fosque, 
Wadhapreague, secretary-treasurer. 
Postgraduate Class—Louise Houston, 
Rockbridge Co., president; Rebecca Gwalt- 
ney, Wakefield, vice-president; Anne Gilliam, 
Petersburg, secretary; Eunice Lambert, Mc- 
Gaheysville, treasurer; Grace Heyl, Uni- 
versity, business manager; Marjorie Bullard, 
Bluefidd, W. Va., sergeant-at-arms. 
Senior Class of 1922—Una Lewis, Ja- 
maica, N. Y., president; Gladys Goodman, 
Arvonia, vice-president; Clotilde Rodes, 
Greenwood, secretary; Bernice Gay, Ports- 
mouth, treasurer; Florence Shelton, Norfolk, 
business manager; Dorothy Bonney, Savannah, 
Ga., sergeant-at arms. 
Junior Class—Officers not elected. 
SOCIETIES 
Lee Literary Society—Meade Feild, West 
Point, Va., president; Louise Moore, Newport 
News, vice-president; Roberta Coffield, 
Portsmouth, secretary; Anne Christiansen 
Newport News, treasurer; Virginia Green- 
land, Norfolk, critic; Julia Dunaway, Smith- 
field, sergeant-at-arms. 
Lanier Literary Society—Annetta Purdy, 
Petersburg, president; Anna Cameron, New- 
port Ntews, vice-president; Clotilde Rodes, 
Greenwood, secretary; Florence Shelton, Nor- 
folk, treasurer. 
Stratford Dramatic Club—Grace Heyl, 
University, president; Marie Painter, 
Pulaski, vice-president; Dbrothy Fosque, 
Wadhapreague, treasurer; Sara Tabb, Ports- 
mouth, treasurer. 
Glee Club—Miss Edna T. Shaeffer, 
Harrisonburg, director; Penelope Morgan, 
Danville, president; Virginia Greenland, Nor- 
folk, secretary; Rose Heidelburg, Rustburg, 
business manager; Margaret Gill, Petersburg, 
librarian; Anne Gilliam, Petersburg, chair- 
man of House Committee. 
XH 
NOTES AND NEWS OF THE 
ALUMNAE 
Elsie Shicke'I expects to sail for India 
on October 15, where she will be engaged 
in missionary work in connection with the 
Church of the Brethren. For several years 
she has been engaged in missionary work in 
the mountains of Virginia, North Carolina, 
and Tennessee. Miss Shickel has many 
friends who regret her departure but Whose 
best wishes follow her to the foreign fields. 
Mrs. C. C. Lynn (Neville Dogan), a 
member of the Alumnae Building Committee 
in Prince William County, has recently sent 
in a contribution from Lola Kline. 
Pauline Callender writes from Charles- 
ton, W. Va.: "Do certainly have plenty of 
Work to do this year, but think I am going 
to like it very much." 
Janet Farrar and . Mary Davis taught 
last year in Passaic, N. J. This year Mary 
is teaching in Richmond and Janet is spend- 
ing some time at home—"to get acquainted 
with my family and my friends again,'' she 
says. 
Annie T. Wise in August sent a good 
message frim Craddockvflle. Last year she 
taught in Richmond and we hope to see her 
there again this fall at the Thanksgiving con- 
ferences. "I hope some day," she says, "to 
go back to Harrisonburg for commencement." 
We should be glad to see here here at 
any time. 
Ella A. Stover sent us a message from 
Washington City on September 19 and then 
on the 21 st she did a better thing; she appear- 
ed in person at Blue-Stone Hill for another 
year's work. 
Joe Warren has charge of the teacher 
training department at East Bank, W. Va. 
She writes: "It is a new department and 
Will require hard Work to get it established.'' 
Well, we know of no one more capable 
of hard Work—and efficient work—than the 
present director. 
Margaret Proctor has a good position in 
the Danville high school. Under date of 
September 12 she writes: 
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"I am very much pleased with the school 
and the excellent corps of nineteen teachers. 
Suppose you know that Elizabeth Yancey is 
teaching science and math, in this school. 
Penelope Morgan has been around to chat 
and take me around to see some other old 
H. N. S. girls. I believe there are a good 
many of us here and we expect to organize 
a Danville branch (alumnae Chapter) in the 
near future." 
Annie Camper is teaching history and re- 
lated subjects at Buchanan. She says; "I 
wanted so much to come back to school this 
year, but the doctor said my eyes would not. 
allow it." 
The fact that a good teacher was needed 
at home perhaps had something to do with the 
final disposition of her plans, but we hope 
that she will not forget us and that she will 
still come Norraalward in due time. 
Annie Troth is a primary teacher at Cath- 
arpin. She says: "I was in Harrisonburg 
for the second term last summer and am glad 
to say that I finished my first year of work 
on the Primary Professional Course." 
She sends best wishes to all the teachers 
at Blue-Stone Hill. 
It took Velma Moeschler only a few 
months at Zanesville, Ohio, to make a repu- 
tation and a demand for herself in a larger 
field. She has just been called to a fine po- 
sition in Columbus, Where she will have 
charge of the tea room that is operated by the 
girls' athletic association. 
Mrs. M. W. Blakey is principal at 
Church Road. She is taking steps to develop 
the musical talents of her pupils, among 
other desirable activities. 
Clara M. Thompson writes from Buch- 
anan, where she has been teaching for a year 
or two past,. She is still on the lookout for 
the welfare of her friends at Harrisonburg. 
Minnie Berry is teaching this year at 
Oak Park, Madison County. She is on the 
lookout for the best aids to make her work 
interesting and effective. 
Helena Marsh, Esther Derring, and Bess 
Rucker are three Normal gitls that are 
teaching in Harrisonburg this session. Supt. 
Keister's choice is always a good recommenda- 
tion. Miss Rucker is planning to re-enter 
George Peabody College for Teachers after 
Christmas. 
Marguerite Whitney has just gone to 
Whitmdl, where She will take charge of the 
household arts department in the school a: 
that place. Verlie Story is still making a 
record at Whitmell. 
The following characteristically interest- 
ing letter Was received from our Dr. Way- 
land While on a visit last month to Indiana 
Where he went to address teachers' institutes. 
It will be of interest to the readers of this 
section of The Virginia Teacher. 
Spencer, Indiana. 
I am thinking of you and the readers of 
The Virginia Teacher this morning, 
wishing that I might have a copy of the new 
August issue before me and that I might have 
some interesting message to send "you all" 
for distribution through the September num- 
ber. Since leaving Virginia, ten days ago, I 
have been a "Hoosier Schoolmaster." 
From August 29 to September 2 I was a*. 
Kentland, Newiton County, Indiana, with 
Professor George E. Sdhlafer of Indiana 
University, assisting Supterintendent W. O. 
Schanlaub in a teachers institute. All over 
the state such institutes are held during the 
week that immediately precedes the opening 
of the schools in the county or city. 
Superintendent Schanlaub has charge of 
the schools of Newton county, including those 
in the towns of Kentland, Goodland, Brook, 
Morocco, Mount Avr, etc. He is a most 
wide-awake and efficient leader, and has 
rallied around him a hundred of as intelli- 
gent and capable teachers as one could find in 
a long journey. He has recently been given 
a place on the state commission Which b 
charged with making a survey of the Indi- 
ana schools, from top to bottom, or vice versa; 
and I Was gratified to find on his desk a copy 
of the report of the Virginia survey and to 
hear him say that be found the said report in- 
teresting reading. 
Kentland is a beautiful town of 1300 
people, the county-seat of Newton county, 
situated in a rich farming section, where the 
black land stretches away as level as a floor 
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in all directons, beyond the horizon, and once lived in Virgnia. 
where the fields of corn seem endless and 
past numbering. It is part of the Potawa- 
tomie country, and many legends of the In- 
dians still linger. 
Some of these legends have been written 
down and printed in books. In the Kentland 
public library—every town hereabout has its 
public library—I found several volumes of 
decided local interest. "Historic Indiana,-' 
by Julia Henderson Levering, tells many in- 
teresting facts and contains numerous at- 
tractive pictures. "A History of Indiana," in 
two large volumes by Professor Logan Esarey 
of the state university, is a monumental Work. 
"The Land of Potawatomi," by E'lmore 
Barce, is a collection of historical sketches of 
the Indians, ancient trails across the prairies, 
etc. "Tales of Kankakee Land," by Charles 
H. Bartlett, is altogether readable. 
One of the most interesting books I found 
in the library at Kentland was a history of 
Newton county, by John Ade. Mr. Ade is 
George Ade's father. George Ade is a native 
of Kentland, and now lives on his beautiful 
country estate only a few miles outside the 
town, where he dispenses a lavish hospitality. 
His wealth and his generosity are both em- 
ployed to cnchance the enjoyment of his 
neighbors and to promote the welfare of the 
community. 
John Ade wrote his book in 1911, when 
at an age upwards of three score years and 
ten; and the volume consists largely of 
reminiscences of a long life spent in the 
community of which he writes. Newton is 
said to be the youngest of the ninety-two 
counties of Indiana. It and Jasper, which 
lies alongside it on the east, are spoken of 
as the "twin counties." They were named 
after Sergeant Newton and Sergeant Jasper, 
two heroes of the Revolution, who distinguish- 
ed themselves under the command of General 
Francis Marion, the "Swamp Fox." 
Olf course, at one time, this Whole North- 
west Territory belonged to Virginia, having 
been conquered in 1778-9 by George Rogers 
Clark and other Virginians under a commis- 
sion issued by Patrick Henry, governor. 
George Rogers dark is distinctly honored in 
all these regions. One of the four statues 
surrounding the great state monument in 
Indianapolis is a bronze figure of Clark. 
Another represents Gen. William Henry 
Harrison, the commander of the white men 
in the famous and decisive battle of Tippe- 
canoe. 
I was particularly interested to learn that 
the first circuit court clerk in Newton 
county was a man by the name of Zechariah 
Spit'ler, born in my native county of Shen- 
andoah, Virginia, in 1817. I imagine that 
he came from the vicinity of New Market. 
His father Was Abraham Spitler; his mother'; 
maiden name was Mary Rosenberger. Around 
Kentland, as elsewhere in Indiana, I have 
found a number of persons whose ancestors 
Just now, between times at Spencer, 1 
am reading Maurice Thompson's "Alice of 
Old Vincennes"—a fine story of real histori- 
cal value. It tells of Clark's capture of 
Vincennes, and of events leading up to that 
remarkable achievement. It was at Vin- 
cennes that General Harrison had his head- 
quarters as governor of the Indiana territory 
and it Was from that historic old town that he 
proceeded northward in 1811, with his little 
army, just preceding the battle of Tippeca- 
noe. Spencer is only about 50 miles north- 
east of Vincennes. 
In coming from Kentland to Spencer I 
stopped a day at Lafayette and went out 
seven miles from the city, by trolley car, to 
the Tippecanoe battleground. I found a 
park of about fifteen acres, shaded by splendid 
trees, marked by monuments, and surrounded 
by a strong iron fence. But the gates were 
open and I walked in. This park was, on the 
early morning of November, 7, 1811, the 
scene of the bloody battle of Tippecanoe, in 
which Harrison and his 9OO men were at- 
tacked by a collection of Indian warriors from 
various tribes, numbering perhaps altogether 
about the same as Harrison's little army. The 
battle ground is elevated about twenty to 
thirty feet above the river plain, and is shaped 
like a huge flatiron, with the point south- 
ward. On the west side the bank is abrupt, 
forming a slight bluff along a small stream. 
The Wabash River is a mile to the east, across 
the level bottom land; and Tippecanoe River 
flows into the Wabash only a short distance 
above. 
Harrison suspected hostility on the part 
of the Indians, though they feigned goo I 
will; and he took the precaution of arranging 
his men all around the elevated "flatiron '' 
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facing outward at all points. Thus they 
slept most of the night. The attack came at 
a quarter past four in the morning, while it 
was still dark; and it came from nearly every 
side. Being almost surrounded, the white 
men would have been easily beaten if they had 
not been in the formation already indicated 
and fairly well prepared for a sudden attack. 
As it was, 37 of them were killed and 151 
were wounded, many fatally, before the red 
men were driven off, after several hours of 
hard fighting. 
On the highest point of the field stands a 
tall monument—in height some 65 or 7a 
feet. At other places on the ground stand 
seven granite markers, each about as tall as 
a man; and each one indicates the spot where 
an officer fell. Many of the trees are huge 
white oaks and black oaks of great age. No 
doubt most of them were silent witnesses of 
the battle, more than a century ago. Indeed, 
some of them still show the scars received 
on that bloody morning. 
The bell is calling me, so I must stop 
writing; but perhaps I'll tell you later some- 
thing more of my experiences and observa- 
tions as a Hoosier schoolmaster. 
Yours very sincerely, 
John W. Wayland 
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DR- S- C. GARRISON is professor of psychol- 
ogy at the George Peabody College for Teach- 
ers. 
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burg State Normal School. 
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school at Middlehrook, Virginia, and is a 
graduate of the State Normal School at Har- 
rison burg, class of 1920. 
LINDA L. CARTER is a teacher of subnormal 
children in the Norfolk school system and Is 
a graduate of the State Normal School at Har- 
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training at the State Normal School at Har- 
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School. 
THE CALL TO SERVICE 
The call to service in the National 
Education Association has never been 
clearer than now. There are impor- 
tant tasks ahead—big, challenging tasks 
that call for the best effort of the or • 
ganized teachers of the Nation. The 
call is to educators of all classes and 
ranks. Adequate elementary education 
must be provided for every American 
child, which means that there must be 
enormous improvement, particularly in 
rural education. Secondary education 
must eventually be made a vital, uni- 
versal opportunity for every boy and 
girl. Higher education—general, pro- 
fessional, technical—whether under pub- 
lic or private auspices must be helped to 
grow both in quantity and quality until 
it is able to meet full and ready-handed 
the problem of training the leadership 
of our democracy. Libraries for rural 
communities as well as urban must be 
built up to keep alive the high purpose 
and the spirit of intelligence which 
schools exist to create. The ideals of 
educated men and women must more and 
more be made the ideals of our whole 
people. All this will require leadership. 
Our Association must help to provide 
that leadership. It will require pro- 
fessional unity—in locality, state and 
nation. Our Association must enlist 
the profession and help obtain that 
unity. The right development of edu- 
cation in America will require far- 
reaching changes in the methods and 
ideals of revenue raising. It is for tin 
National Education Association through 
study and publicity to light the way. 
Public sentiment must be quickened to 
see education in the perspective of its 
true importance. Our program of ser- 
vice includes all of these things. Let 
us join hands to make this year the 
greatest in the history of professional 
organization among teachers. Let us 
work shoulder to shoulder for the 
growth of the National Education As- 
sociation and the realization of its pro- 
gram of service.—By Charl Ormon 1 
Williams, President of the National 
Education Association. 
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You Can Be As Careful 
as you care to be and still 
be pleased at this store with 
your purchase. We explain 
the quality to you and guar- 
antee all we recommend. 
Registered Optometrist and a real 
lens grinding plant. Broken lenses 
replaced on short notice. At the 
business twenty years. 
iiiinmiiiiiiiiiiimiiiiiiiiiiimiHiiimMiMiiiiiiiuimiiiiiiiiuiiimiiiHiiiiiiiniimiiiiiiiiui 
D . C . D E V I E R 
Reliable jeweler Hanisonburg, Virginia 
Attention, Future Teachers 
and Principals 
WRITE us for complete cata- 
logue before making your 
plans. We carry a complete 
line of school desks, auditor- 
ium chairs and other school 
furniture, blackboards, cray- 
ons, maps, globes, charts, and 
all school supplies, pictures, 
report cards, and teachers' 
supplies, kindergarten furni- 
ture and supplies, playground 
equipment and athletic goods. 
Any special catalogue and 
prices will be sent you on 
request. Every article for 
schools and colleges, 
IVri/e us today for information and prices 
on your requirements 
Virginia School Supply Co. 
Box 1177 2000 W. Marshall St. 
Richmond, Virginia 
ne 
Printer 
Who has nothing in his 
shop but type, ink, pa- 
per and presses can give 
you no more than you 
are getting—but Brains, 
Ideas and Service are 
always interesting— 
Don V you 
think so ? 
NEWS-RECORD JOB DEPARTMENT 
PRINTERS OF THIS MAGAZINE HARR1SONBURG. VA. 
.f 
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"Say it with 
Flowers" 
In connection with our big line of 
seeds, we supply on short notice 
Cut Flowers for all occasions. 
Special attention given to Corsage 
and other Bouquets for graduation 
exercises and other slmiliar oc- 
casions. Also funeral designs. 
We deliver to Normal School, if 
you have a friend graduating, or 
to any point desired. Phone, tele- 
graph, or write us. We can also 
accept orders for delivery in any 
city in the United States by tele- 
graph. 
wetsel seed company 
SEEDS AND FLOWERS 
Harrisonburg, Virginia 
UNIVERSITY OF VIRGINIA UNIVERSITY. VA. 
EDWIN A. ALDERMAN, LL.D., President 
Folio wing; Departments are Represented: 
The College The Departmest of Graduate Studies The Department of Law The Department of Medicine The Department of Engineering The Department of Education The Summer Session 
Free tuition to Virginia students in the Academic Departments. Loan funds 
available. All other expenses reduced to 
a minimum. For catalog or information 
concerning the University of Virginia, 
Address the Registrar 
WELCOME, NORMAL STUDENTS 
Let Us Be Your Druggist 
Eversharp Pencils, Stationery, 
Fountain Pens, Inks, Toilet Water, 
Talcums, Face Powder, Films and 
Developing.  
WILLIAMSON DRUG CO. 
Prescription Pharmacy 
JUST READY! 
Virginia Public Schools: Part II 
Educational Tests 
By M. E. Haggerty, assisted hy C. E. Flemming, Margaret E. Noonan, F. S. Breed, 
Earl Hudeson, and H. O. Hotz 
With an introduction ly Alexander Inglis, Director of the Virginia Survey_ 
THIS volume contains the results of the extensive testing program carried out by 
the Division of Tests in the Virginia School Survey of 1919. 
In the Virginia Survey more than 16,000 children in various types of schools were 
examined by standardized objective tests. The results give standards 
for some well-known tests in terms of typically Southern conditions. 
Of particular importance are the standards for the seven-grade ele- 
mentary school and for colored children. 
Part II of Virginia Public Schools contains detailed reports, with 
tables and graphs, of the use of sitandard tests in measuring ahliity in 
reading, spelling, handwriting, arithmetic, English composition, and 
algebra. In addition there is a comprehensive discussion of a basis for grouping ele- 
mentary school pupils which is based upon intelligence testing in the survey and sup- 
plemented by the other test results. 
The measurement data collected in the Virginia Survey and compiled in this volume 
; throw a new light upon Southern educational problems. 
Cloth- xii —\- 230 pages. Price $2.40. 
WORLD BOOK CO., Yonkers-on-Hudson, New York 
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Self-Help English Lessons 
By Julia H. Wohlfarth and J. J. Mahoney 
A. new series of language textbooks based upon 
five years investigation of method material 
The sane, inductive metiiod employed leads to self-activity and self- 
reliance in the correction of common errors of speech. 
Simple, "well-balanced, progressive lessons for each grade give the 
pupil increased command of language as a working tool in daily life. 
Each lesson is aimed directly at the pupil and so organized that he 
can study without a teacher. 
World Book Company 
Yonkers-on-Hudson, New York 121 Auburn Avenue, Atlanta, Georgia 
A Remarkable Record 
    
The Johnson Publishing Company of 
Richmond. Virginia, is pleased to call 
attention to the following record: 
The Child's World Readers 
Adopted in ten states and many 
large cities, including New York 
and Washington, D. C. 
We also have ready for offering the fol- 
lowing- new and distinctive publications: 
The Smith-McMurry Language Series 
Just adopted in Washington, D.C. 
Essential Words 
A new two-book series of spellers: 
Book One in colors. 
linn    
JOHNSON PUBLISHING CO. 
RICHMOND VIRGINIA 
The Short Story Is 
an art form consistent with our national 
disposition. We are impelled hy a demon 
of exuberant energy that snaps our ac- 
tivity into crisp lengths, touching but 
not comipleting each other, like zig-zags 
of lightning. Too young to be epic, 
too bashful to be lyrical,, by reason 
of these very limitations we can he epi- 
sodic with a peculiar brilliance. To 
transmute the episode that passes like 
the lightning into the interpretation 
which will endure—well, that is to write 
short stories like those in 
Americans All 
Collected by Benjamin A. Heydriclc, 14 
American short stories by such authors 
as Dorothy Oanfleld, Myra Kelly, 0. 
Henry, etc. Biographical sketches, 
Questions for Study. 11.20. 
HARCOURT, BRACE AND COMPANY 
1 WRST 47TII STREET .... NEW YORK 
—itPtPBHSr-.v. 
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The Essentials of Good Teaching 
by EDWIN ARTHUR TURNER 
Director of Practice Teaching 
Illinois State Normal University 
The teacher who reads this practical 
and modern text gains 
A clear understanding of the distinctive features and aims 
of the teaching profession. 
Intelligent and usable ideas on the choice and development 
of subject matter. 
A grasp of the psychology of the child and the power to 
utilize this knowledge. 
Accurate technical knowledge of the use of stimuli and the 
various factors to be taken into account in successful teaching. 
The ability successfully to apply psychologically sound 
theories in actual practice. 
D. C. HEATH AND COMPANY 
231-241 West 39th Street New York City 
A Fable 
A youth in velvet and spangles entered 
a wineshop, drank too much Falernian, declared that his name was Romanticism, 
and that butterflies were born of moun- 
tain echoes. Upon hearing this, a squat person near- by forgot to drink, but rose, and handing Romanticism a card marked Classicism, 
observing that the former was more or less of a liar, since butterflies began with 
worms. To settle the question and avoid a duel Classicism went out and for a year lis- 
tened to echoes, while for a year Roman- 
ticism watched worms. At the end of the year the frequenters 
of the inn were pleased to see the two disputants drinking together jovially. 
"How fortunate," exclaimed some one, 
"they have found that their opinions 
agree." But the inn-keeper, who was wiser, re- plied, 
"Not so. They have discovered that 
their opinions are too far apart to con. flict." 
Both should have read the revised edi- 
tion of MODERN AMERICAN POETRY, 
collected by Uonis tlntermeyer. 275 poems, 98 authors. Price $1.20. 
HARCOURT, BRACE AND COMPANY 
1 WEST 47TH STREET .... NEW YORK. 
WE "FIT SHOES TO FEET" 
NOT "FEET TO SHOES" 
A CORDIAL INVITATION 
TO EVERY READER OF 
"THE VIRGINIA TEACHER" 
TO TEST OUR FOOT WEAR 
AND OUR SERVICE 
YAGER'S SHOE STORE 
SUGAR BOWL 
iimiiiiiiiiiiiiiiumuimiimtiMiiiiiiiiiiiimiiiiiiiiiiiiminiimiiiiiimMimiiiMiiiiiiiiiiiimiiiiiiiiiiiimiiiMiimii 
CONFECTIONERY 
We give you quality because 
we manufacture our own Ice 
Cream, Candies, and Syrups. 
HARRISONBURG VIRGINIA 
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THE JOSEPH NEY 
Tb the Students and Faculty of the 
State Normal School we take pleasure 
in announcing that oiur fall and winter 
wearing apparel is ready for your in- 
spection. 
We are "showing and featuring the fa- 
mous Printzess coats and suits, the 
Madam Josey suits, coats and millinery 
& SONS COMPANY 
and the most beautiful dresses in the 
world—The Peggy Paige. 
We hope you will'extend to us the pleas- 
ure of showing you this merchandise 
and you will find the prices and styles 
well within your means of purchasing. 
Remerriber, all students and teachers of 
the State Normal are entitled to a ten 
per cent, discount. 
Architects Contractors 
W. M. Bucher& Son 
Contractors for the 
Normal School Buildings 
Telephone 142 Hartisonburg, Va. 
Shop at Iseman's 
ew W in ter 
J Suits, Coats 
and Millinery 
The Normal Store 
WISE'S WISE'S 
Coats, Suits, Dresses, 
Waists, Skirts, and 
Fancy Dry Goods 
DISCOUNT ALREADY TAKEN OFF 
ONE, PRICE TO l / y 
The Project Method 
of Teaching 
hy John A; Steyenson, Carnegie Institute 
of Technology, Pittsburgh, Pennsylvania 
THE various concepts closely 
related to the project are sur- 
veyed by the author with the 
idea of formulating an adequate 
definition of the term project 
as a basis for the further study 
of the project method. The 
significance of the project in re- 
lation to problem, motive, reas- 
oning, drill, and the curriculum 
is considered in detail. 
THE MACM1LLAN COMPANY 
64-66 FIFTH AVENUE 1 , , . NEW YORK 
Represented by W. S. Gooch, University, Virginia 
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PARCEL POST 
The Parcel Post has enabled us to 
deliver to your door any drug store 
article at little or no cost promptly. 
TheL. H. OTTDRUG CO., Inc. 
The Rexall Store 
Bell Phone 45 Harrisonburg, Va. 
ELECTRIC VACUUM 
CARP ETMO-00 
CLEANERS 
Best Makes. Write or call for Demonstration. 
Coiner Furniture Company 
HARRISONBURG VIRGINIA 
VISIT THE GROTTOES 
OF THE SHEN ANDOAH 
Pronounced by thousands atid thousands 
to be the most wonderful caverns in the 
WORLD. Write for descriptive folder. 
J. M. PIRKEY, Superintendent 
Grottoes, Virginia 
Dr. Walter T. Lineweaver 
DENTIST 
PBuadinBgank HARRISONBURG, VA. 
PHONES } Hoiue—85-M 
THE DEAN STUDIO 
HARRISONBURG, VA. 
PHOTOGRAPHS 
Films developed and printed 
A WELCOME ALWAYS AWAITS YOU AT 
THE STA-KLENE 
STORE 
A complete line of Fancy Groceries, 
Fruits and Vegetables 
LINE WEAVER BROS., Inc. 
Phones 122 & 195 - Harrisonburg, Va. 
BURKE & PRICE 
Fire Insurance 
Harrisonburg, Va. 
National Bank Bldg. Phone 16 
MEET YOUR FRIENDS 
AT 
FLETCHER'S Soda Fountain 
"On The Square" 
The Venda 5 & 10c Co* 
THE IDEAL SHOPPING PLACE 
We invite all Normal 
Girls to visit our store 
HitiiiimiiiiiiiiimiHiimmiimiimiimmNiiiiimiiiuMiiiiiMiiiiiiiniiiiiiiiitimninimiiiiiiniiiiiiiiiiiiniiiiHmi 
Seventy-Nine North Main Street 
Harrisonburg, Virginia 
S. BLATT 
FINE MERCHANT TAILOR 
CLEANING, DYEING, PRESSING 
East Market Street Harrisonburg, Va. 
E. R. MILLER, M. D. 
PRACTISE LIMITED TO 
EYE, EAR, NOSE AND THROAT 
Second Floor Sipe Build'g i Office 416 Oppo. First National Bank 1 Res.4l6M 
~ MKV.y i ■
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McConnell's Historical Maps 
of the United States. 
Set No. 3 
1 Title Page 3 Trade Koutes, 1453 3 Early Voyages and Discoveries 4 Spanish Explorations 5 French Explorations (1 English Explorations 7 National Claims 8 Homes of the Pilgrims m Holland and England 9 Early Grants ^ 10 Grants and Development ol the New England Colonies _. 1.11^ 11 Grants and Development of the Miudle Atlantic Colonies ^ b„„+i. 13 Grants and Development of the soutn 
ern Colonies 13 Early Settlements 14 Indian Tribes 15 Franeh and Indian Wars T,.ai-.n 10 Results of the Franeh and Indian 
17 The Thirteen Original Colonies In 1774 18 The Revolutionary War, 1775-177(1 19 The Revolutionary War, 1776-1777 SO The Revolutionary War, 1777-1781 31 Results of the Revolutionary War, 1783 32 Western Iiand Claims. Territorial Or- ganizations, 1783-1813 tw,,. 
33 liOuisiana Purchase, 1803. Florida Pur. 
chase, 1819 , .o.s 34 Explorations In the West, 1804-1845 35 War of 1S13 20 The Missouri Compromise, 1820 37 The Northern Boundary of the United States 38 Indian AV:trs 30 Uist of Maps 30 The Republic of Texas and the United States In 1837 31 The United States in 1846 33 The Mexican War, 1846-1848 33 Results of the Mexican War, 1848 34 Kansas-Nebraska Act, 1854. The Com- promise of 1850 35 The United States In 1861 36 The Civil War, First and Second Years, 1861-1863 . ^ 37 The Civil WTar, Third and Fourth years, 1863-1865 38 The Spanish-American War, 1898 30 Acquisitions of Territory 40 Admission of the States 41 The United States in 1919 43 United States Island Possessions, 191.J 43 Railroad Map of the United States 44 North Pole, South Pole 45 The Panama Canal 46 The Panama Canal 47 The World War 48 The World War 40 The Races of Europe 50 Europe, showing new boundaries 51 World, showing new boundaries 53 Asia, showing new boundaries 53 4frica, showing new boundaries 54 North America 55 South America ' 56 Physical Map of the United States 57 New Map of Europe, 1931 58 New Map of Asia, 1931 
SOMaps—44x33 Inches. Edges bound with Muslin 
Sold only in Sets 
Price vcitli Adjustable Steel Stand $38.00 
McCONNELL SCHOOL MAP CO. 
313 Institute Place CHICAGO, IUD. 
( ( BRADLEY'S 5 9 
niiiiiiimimumiiimmiiiMiliiiiiniiiiiMii 
"Quality" Books for Children 
Water Colors & Crayons 
Seat Work Devices 
"ADHEZO" 
Drawing & Tinted Construction 
Paper 
(Samples on request) 
Industrial Work Supplies 
Send for Complete Catalog 
MILTON BRADLEY CO. 
S. E. Cor. 17lK and Arch Sts. Philadelphia, Pa. 
Information Combined 
with Experience and 
Mechanical Skill 
CONSTITUTE a trio which is 
highly important to every one 
needing the comforts of Sani- 
tary Plumbing and the best 
methods of house warming. 
We are here to serve you in 
these and kindred lines and 
feel that we can measure up to 
your highest ideals and needs. 
May ive serve you? Estimates fumtshed. 
Telephone or 'write 
THOMAS PLUMBING 
and HEATING CO. 
102 E. Market St. Harrisonburg, Va. 
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Harrisonburg Normal School 
Harrisonburg, Virginia 
ANNOUNCEMENT—1921-1922 
Winter Term Begins January 3, 1922 
TWO YEAR COURSES 
(Leading to Professional Diploma) 
1. For Primary and Kindergarten 
Teachers 
2. For Grammar Grade Teachers 
3. For Junior High School Teachers 
4. For High School Teachers 
5. For Teachers of Home Econom- 
ics Subjects 
FOUR YEAR COURSE 
In Home Economics, under the 
Smith-Hughes Law, leading to the 
B. S. degree in Education 
SPECIAL COURSES 
In Dietetics and Institutional 
Management 
, MUSIC AND EXPRESSION 
Strong Department of Music and 
Expression (Six instructors) 
Opportunities for students need- 
ing financial assistance through 
System of Student Service 
Free State Scholarship 
State Loan Fund 
Qualified Students May Enter at Beginning of Any Quarter 
Register Now for 1 ()22-iQ23 
For Catalog Address SAMUEL P. DUKE, President 
